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RESOLUTIONS PASSED AT THE WARDHA
NATIONAL EDUCATION CONFERENCE

22nd » 23rd Octoder 1937
L That in the opinron of this Conference free

and compulsory education be provided for seven
years on a mation-wide scale.

2 That the medrum of instrucdon be the
mother tongue

3 That the Conference endorses the propoml
made by Mahatma Gandhi that the process of educa
tion throughout this perisd should centre around
some form of manual and productive work, and that
all the other abilities to be developed or trawmng to
be given should, as far a3 posmble, be integrally
related to the contral bandicraft chosen with due
regard to the environment of tho child

4. That the Conference expects that this syseem
of cducation will be gradually able to cover the
r mancration of the teachers.






PREFACE TO THE FIRST EDITION

This booklet has grown out of en article I way
obliged ro wnite for the magazine of the Talimi Sangh
The of the magamine commuttee, Shri Asha
Devi, asked for a contributon and would take no
refusal  The plea of work was brushed aside  The plea
that I was no writer had es little effect. Personally I
find nothing more distasteful than to be obliged to under
take a job for which [ have not the requisite capscity
Writing 13 oot one of the vices [ am addicted to I have
not the genus for 1. [ bold that wniting like poetry
muwic and painting 15 one of the fine arts. Words are
the most precious marenal that an arnist uscs.  This
fine materal mot not be handled by those who have
not the necessary ability I believe that the best work in
writing, as 1n other arty, can be done by those who have
some matural genruy for ft. It is not something that can
be learnt merely by thaining and education. In my case
there is nefther natural nor acquired skill.

I suffer from yet another handicap An exile from
my native province, I have oot learnt the language of the
province of my domicile I am therefore obliged to
write in the foreign tongue through which I acquired
the little education [ have. I was not a student of licera
ture nor have I learnt the Eaglish language in 1ts native
serting I therefore lack the skill to control my macetial

Y et anather difficulty —I have not to write my own
thoughtse. I have to interpret Gandhijt's ideas. [nter
preting the thought of another person Is slways difficulr,
espechally when the person is living; more 30 when the
thmhrisndymmlcnndmdnimﬂry Idens can

t? "onl ‘ﬁ)m .D-Ll.g.
g:rb Their finer shades are chere[ore. ofter. destray?




by the medium throagh which they pass. However [
believe that if nature has not made one an origiost
thinker the next best thing for one 1y to appreciare the
great thoughts of others. To have penher of the two
capacrtaes i to be doubly unfortunate, { believe I bave
the fatter capacity and [ am not ashamed to be a mere
follower and ant incerpreter It 18 because of this that m
pite of maty handwcaps I succumbed to the innstence
and persuasion of Shrt Asha Deve,

However Idid not know that this wasa sare. At
one of the meetngs of the Talimi Sangh it was anno-
unced that [ would contribute a brochure to the series
to be published by the Sangh. In the meeting of the
august [ could oot contradict the fair one who treated
me unfaitly 5o 1 had to remain slent and somehow o
make good what I had never promised,

The following pages sre the result of ths combi-
rantion of adverse circurmstances. [ have been constantly
helped by Shni Asha Devi and my companion Shn
Sachita Devi. They have gooe through these pages and
made appropriate suggestony,

Ever since the scheme of Basic Eduvcanon war
annoanced it ks been the specul aarget of 1ome mem
bers of the fratetalty of the learned Vice-Chancetlors of
our Universities. I have mads no effort to teply to therr
crincism. 1 believe they belang to an age which, though
1t has lefr some curous specimens, has already passed
Thesc worthies are the Rsp Van Winkles who went into
mrelflecrual stumber m the days of our beloved Queen
Victnria of blessed and bappy memory Now thar their
sleep hatbeen tudely and unceremaniomly shaken by
tha mad strrings of the revolutionary times we live o,
they are unsble 1 adst themselves th the chanped



of the past, isnot my job  Therefore wherever I have
offered some criticsm I have confined myself o the
living thought, of today
I must bowever say that Gandhufl has not yet placed
before the country his idens on higher education beyond
nymg that those who want the luxury must pay for 1t
and must not oblige the toiling and half starved masses
to foot the bill for them. He has merely elaborated »
scheme of universal Bauc Eduation. Why are our Vice
Chancellors angry then? Therr presarve of Unlversity
educotion, whatever its valve in Indis, is not invaded [
It will be time for them to take up cudgels when Gandhij,,
who never had the privilege of entering the sacred portals
of a Univernty Indian or foreign, presitmes to sdvise the
mnononnmbjec:onwhmh, bypmtmuon_thc‘lice
Ch 1lors must be 1i
d.unmln;(‘nndh!jl’--c.hcmlhnmtconﬁned
myself to education alone. I have documsed it sgainst the
background of Gandhlfl's entire philosopby of llfe, No
syatem of education can be propetly apprabsed and
apprecmted unless it is studied fn connection with the

rrodied m jts proper setting with the rest of his

and phllosophy I therefore make o apology for the
last section of the book, which deals with Gendhihs
soao-political idexs, not for fts length,

Octobder 8, 1938 J B. KXIPALANT



PREFACE TO THE SECOND EDITION

The Hindustan: Talimi Sangh propose to bring out

a second edition of the book It it now nearly seven
yeary thar 1t was wreten, Ies was to try to
show that the priciples laid down andhip for his new
of universal Basich I:.ld;ucxdeon mcdw:cnd and

were 10 consolance with t most & up-to-
date snd suenuific thought, in the ﬂuadoml world.
Since the Book was wrtten experiments in the new
method have been carrted on {n some Indian provinces
and states  The whole course of seven years have not
been worked out anywhere, yet sufficient has been
done 10 trying times and under difficule Egltnal circums-
tances, to give the public some dea of the possibilities of
the new scheme.
The scheme was tntroduced by Congress ministries

10 the provinces ander thear control 1o 1939 as an expert-
mental measure.  Soon after the Congrem minmtries
had to relinquish office a3 & protest against the war policy
the Britsh Government, followed 1n India. This natur
ally made & great deal of difference in the progress of
the scheme even as an expertmental measure. A scheme
assoctated with the name of Gandhip and the Congress
was not likely to be encouraged under the new poliuical
dispensation. That the experiment was nor altogether
md was due to the fact that the Central Advisory

Ed

on of the Gov. of India had

accepted 1ts broad principles  Also because some of the
e

YIDCES WLIE ully commutted o 13 p n.

Tosecutio

scheme, however could not be worked with the
enthusiasm and vigour which alone can ensure success
for a new and untried experiment whose very basic
principles are not generally accepted or appreciated
?l?e;urdtdmhcmculﬁe&:mderw bphnx :fhxh 1 to m
ully againsc reeze of active op
and the cold breeze of indifference  Inspite of the bhand:
cap of offical oppoution and indifference the expennment
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has been making headway It bas, where conscientsowsly
worked, -hown results which anger well for its foture
adoption 1o » free India.

official w

I.mpn:-o{unml hy and opponiton, as
the annual report of the I-Ilufuir.hnnl Tallmi Stnnhfm:
the year 1944 records, in the province of Blhar *
carme th::m:mpth I:nh:mnnd.ef:owm-l:c:dmv,memd:e

y experiment sceordmg to
main outlines luddownmzh:ulm:

has been plarmed mdubunamkeiout
thfully without any uncertmnity vacillation ot change
of policy what have t_hnrttulu

We quotc a few passages from the re of the Board

of Inspectots appol hu:dbytthxha: ernment who
nwdth:rwﬂuufthnvmkm}vhmhlm

“The first sttentron of the Board was given w the
ttudyo{cl;nllnmo{;lgc childmL We mgﬂmadm

showed 2 distmee 3 mzn:avertlntoftbcp-rcmm
years. I:hpmhnhl:thnthut effortin
chnduemonuuxcuun:ohheapcaed Jt was,

however cvident that ductttumcn\rubungpmdtodu

cleanliness of the pupils as an important of
syllabus, . ..and that 1t has been recognased that the fist
qmuﬁmmno'f- child in Basic school should be that 1t 1

We next pawd our attenton to the general pbyﬂa}
development of the The compact area sclected
for the cxpenment is onec provetbical for the let c
habrts of tha ple, aod there is everything in ¢l
bere of their homes and villages to counteract and

the schools,  Consider

improvement in the physical a bits of
23 a result of Buke Edacation. are

prompt, sctive and n

play and work arc purposeful and harmonious, they wear

tbc{r clothes neatly carry themsclves o

to the lotless ren outsde



ment on the mtellectual growth of the
assament was made from two points of view one
attunment in the different sub, of the gyl
llabus 2 & whole the formtgan of

ﬁnm of the ch&ldﬁn A‘,’S)'_.h?f test on & lax_[g;
e was taken with thirty erade

result of thrt work was uicnuru the pumis themcives
and acrording to thetr own von they has achieved
57 of thetr own planning.

“We noxt come to the far mote subtle questson of
what habits aad attitudes were bang formed in pupils as
a natural consequence of eraft centred cdoestion . 7

was ‘blﬂbzlurnmlﬂ among :«lﬁm hcm not only are
perom tings respect there are instances
thungs lost being r by one Basc school

toanother This ©w a _noteworcthy fact 1n an arca weil
knowmn for poverty -
The report further adds
As far a3 school Ife 13 concerned we had ample
oggommmofnu:hm; the pupils and reachersat work
and are satsfied that the school programme 19 30 organised
21 to give chuldren traning in co-operative work and
sharing of responsibility ™
Independent outside opimsons about the ex ne
a3 1t has worked m Bitat poim the same way e Ren
Mother Clansea, Mother Soperior Womens College
Patna, an educationust writes
“1 vissted 13 Brsxc schools in the Champaran compact
area I was greatly impremed by what [ saw  The



st 'm%d‘ﬁ“"’dn‘c’r’ oigsi ol

ties

chroujhthemcdmmofnna been a great
Self self b

Evidence of this kund sbout the expeniment carried
on 1n the compact area of the most poverty striken part
of Bibar Cham,

Simlilar evidence s available from the Kashmir Scate
-hmthcu*padmmhuxﬂedonundcrr.he
care of the Drrector of Public Instruction, Professor K. G
Byidnln. He is » keen educationtst and knows what he
about.
revkmnlmvwko{ﬁveycan
(1935—1}B)nmn1mhcrt.hln
tved from the 1, i
?Euen‘ hhunbe%:hmh;h;:u
ound possible to cover
t]“lbﬂ!lnf co~ordinated nudll:l‘ﬂ the sandards
atnnined by the children 1n vanous grades, 1o respect of
akill 1n crafts as well nwﬂdman.ueq&hz

.nd 11k

tipnists and  other duting vintors to Bame
choals textimony to the fact thae the children
who have been educa to scheme, have
shown far greater and educational
:menm:h;npupﬂsoford:mry In some
even the more un-ob! tﬂ}pu:rillh-‘l“

the normal :tand.u-ds n powers
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cxpresnon and anthmene, these students have, genenally
?mkm;. proved superlor to those in ordinaty schools.
raft which i3 never interpreted nu-mwly:.?o‘n
Bastc schoolt, has ded 1n stimulating and
their interest to a degree which could not be pomible in
an stmosphere of purely bookish educaton Dunnga
Labour week Basic s]cdhool 3 havn:“gl:amctcd nc‘;
roads and reparred old ones, cleansed ngy, an
bowlees and dug out drans for the outlet of houschold
warte water and roof drippings.”

"So far as the teachers working 1n Bame schools ar
concerned it may be stated that the mew scheme of Bame
education 13 lnv{ng 2 bealthy reacton on their professonal
outlook They are on the whole, more active, thought
ful and social and more ¢ of t T ibil
than before and are trying to bring education into closer
relation with Iife and with the interests of children,
Porfessionally they are getting better equupped and reports
recerved 1n response to a faurly long questtonnaire which
was recently circulated among the Baste schools bave done
a fair amount of general and technical reading and have
gnmd reading matenal for the use of chil to the

of therr apacty

The attirude of the public towards this new nm
ment 1n edocation has ecased to be hostile, or apathetic
and it can be safely remarked that the scheme has
emerged unscarhed our of the controversial stage The
Department 1 constantly receiving representations from
vanous quarters for the convenson of ordinary primary
schools 1nto new Base schools.™

Professor Suyidauin 10 one of his artcles on Basic
educanon contnbuted to the “Tribune of Lahore™ in
194 says

* One tnteresting by product of the banc experiment
has been the gradual infiltranon of the 1deas d':cdvnty
method socul approach to teaching and craft work in
many ordinary Prmary schools. [ have recently visited
cveral such schools with a roll of about 100 ents and
txo teachers of meagre qualifications fn each. But the
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teachers had the marural gift of teaching and they were
nfused worh the

stagmg small making speeches, running 2
Panchayat for ng mutoal and ng
common problems.  Some of the themsclves take
: visitors explamnmng what they are domg while

teacher 13 politely shunted to a

actuslly—done 1t was pot window-drem which,

village and the teacher the natural and wrusted leader of
the parents. Of course, that 13 50 only tn a comparatively
namber of schools yet, but the great thmg 1 that

tradmion of aloofness between tha School and Society
{:etmnfduaﬂonmdukeitnsbetnbmmlndthcﬁcw
eaven 1y begmmng to work in many expected &3 we!
unexpected forms

These resulesare due not exclusively but largely-to the
spmit and the methodology of Basic Education, whish seed
no longer be regarded a3 o fad or complacently tolerated asan
cxpermment [t kas coms fo xiay and 113 destinad tolrans
Jorm the shapo of mars cdweat o (n Iad 2" (Iralics oors)

All expert evidence confirms the view experessed by
the learned Professor  Educationally the cxperiments has
succeeded,

Let us now review the results that bave been achieved
lLl’.BG:n:wllnit;f impo! lf;n-n'u:ilat'Ll:Ii:h-mu\f‘:'i
ng to an reant ple new (3
rnm::ususrt?nphca 'hcreu.rc(ulcnftrorkhubm

erpcrt
ncmtdmttu ndith sto cover, from tha earnings of
mftvwkdon:bynduz.t.beulary the teacher

The annual report of Talimi Sangh for the year J0H
from which we have ertennvely quoted giving a tat

et
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fe& earnings t!:ndz m Bauc
5&1 run gtnt here urﬁ\rxn
have been made - kcpx mi up thepmh:bu
EARNING PER PUPIL
w
GRADES I TO V FOR TEN MONTHS

July 43 to Aprll 44
{ 220 working days)

Hauare of work Aver geearnlag Marinem wacntey
Grde U Zhoun 2~1~0 2—~14—0
w 11 2hn 30 mis. 3~7—0 6100
1 Zho 30 mis 5—5—0 3120
w IV 3ba 14— 0 16~4+—0
WV 3tn 1$—~1—0 18—9-—0

~The implications of these figures can be fully (ealucd
of vem"urt Lhcm uu&ondxchgﬁ:ef  five grade schoo!
with pupils 10 each grade el Eixmd,fmm
craft work 1n such « school would be Ry 8.120- in
ten months, of Rs. 121 140 per month.  Calculating the
salary of a Banc school teacher at Ry, 25 —per month, the
Basc school i3 within a very close margin of bemg “self
Supports as m the terms of the rnol\mon of the
Wardha Education Conference “Thar the Conference

r:m that thrs system of cducation vmbe;ndnally

able to cover the remunetaton of the teacher

Thus the actual results both fmm tbc pomt nf mv
e hereves e eapeesint oy Toes o
prove that wherever the cxperiment aithfully
and carefully worked the results have been satisfa
The expectatans of Gandlupe and those who on
frutrative have worked the expenment have been fully
bormeout  Gandhins Laten Fad 13 to-day no more n fad
but & scwentete and  pracocaal plan ot' unrversal, national
educanon wuitted to the coconomic and practical reguire
ments of the country Ity umversal adoption can only be

expected 1n a free [ndu,




INTRODUCTION OF THE SCHEME

The old man at Seguon periodically shocks the
country by placing before it novel and untried schemes.

to past experiance and are not in accord with the usual
modes of thonght and action, The shock is the greatest
to the educated. They with thelr book learning.
degrees and diplomas, naturally feel that they know
everything there 13 to be known sbout the new schemes
The socalled specialists get particolarly annoyed. They
feel that they at lesst ought to know all about therr
special sobjects which the old man proposes o dispose
of in his novel and cavalier fashion. Even those who
consider themselves, revolutionaries get confused. Ther
revolutionary fdeas are scarcely the result of their native
genlus or persomal experience. They are derived as the
rest of their knowledge, from books. Not belng ted to
initiate or to think out schemes for themselves, they
proceed by analogies. When, thercfore, a new idea fails
to square with therr acquired knowledge they dispose ic
of, with an uncomplimentary adjective, Gandhiji's ideas
meet with this fate at the hands of this clase of h critics.
The new ideas are styled reactwnary and revolutionery
medieval, onprectical, faddist, spicitaall

‘Why this want of understanding on the part of the
educated? Is it because Gandhiji's schemes are povel
and unpractial or Is there any peculiarity in the manner
of thelr and jon which annoys
and irritares people? To me it would eppear that it 1s
not so much the matter aa the manner of the introduc
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TN, § papil made 10 Seva, Banc
bave been orde and ke, soms up the posmon thos
EARNING PER FUPIL

3
GRADES I TO + FOR TEN MONTHS

Jely 3t Apd H
( 20 working days)
Hoxcrs of work Avernge varzicy  Wadmom arsisg

Gndel bocty —-1—0 2—14—0
- I b 3ot 3~ —0 6—10—0
e NI _bra Vmh $—3-0 5—12—0
-V 3k H—1.—0 16~—0
w V. 3bm 15—1—0 13—9-0

“The 13phaancas of thes. figures can be fullv realned
i::c work them our on the bans of a five grade school

EA) meachgnad. from
%t wok miachaschool woald be Ry m m

expects that tha sypem of cduaton el be alt
akle to cover the remunenanon of the teacher ™ pradeally
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The most revolutionary ideas and schemes on which
hundreds of experts and philesophers working fn the feld
hnnltzenvolumnuc;nnmmmdvhhlhnbdnfmof

The muoductk often seem to clood
rather than explain Gandhijis idess and meaning
Immedutely there is & chorus of digent from friends and
opponents. The faithful few wait for further elucidation.
This of course comes in dus time. But Gandhi)i has
already taken action, he scems alwaysm a hurry for the
practical. He expects not arguments and learned
authorities but facts to carry conviction and coavert
people. To the public the danger however arires from
the fact that when Gendhijr has asheredin a plan, it
means the Congress snd consequently the counery
must follow

This brief, and one may say arrogant, handling of
important problems that mey make or mar some essential
and vl department of national lfe and activity
annoying. It is gencrally resented. But Gandhiji goeson
unrufiled, bent upon his objective. Howerver his cryptic
explanation slowly penetrates a few brains end touchesa
sympathesic chord in their not too rigidly hide-bound
intellect. Some of thesz come to his kelp and grve shape
to his ideas and clothe them in the clamncal garh which
alone can be und tand iated by the ed 1
Parallels and analogses are discovered. Learned arguments
are brought forward to justify and suppoct bis novel and
revolutonary wdent.  Equally leamed counter arguments
are replied to and rebutted with all the necesary
quotations from known and recogni.ed authoriroes
Experiments are tried by persons of undoubted ebilhty in
the particular branch of activity and some sort of working

programme chalked our Some for tangible resul®ar
sbhown bolding promuse for the future.
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The new scheme of education called the Wardha
Scheme or Bamc Educatian  charactenstically sunounc.
od and vehemently oppowdby:helamed.batprucnt
undergoing this process of habitmarxm.  The scheme was
woddenly heralded with n column and » half of imtroduction
in the Hanjan  Enevitably the first reception sccorded
w 1¢ was thic of protests and repudiationy [t was waid
thet the schemr was the most impossible of 2l the
impossible schemes ever proposed by Gandhji. The
{aarned would not look atit.  Even the Socmaluts forgor
that it bore & famuly resemblince to what is being
attempred 1 Rumts, The woe demolished it complete
erthet with & decive smile or with the shrug of the
sboulders, Gandhyji was chliged o exphin  The
brought him a few suppotters, or bad he made some
converts 1n secrer before enncunciag hus plan § The
subtle old, scheming Baniat Anyway » conference of
the learned was called It was wisely restricred to those
who were scrsous aboart the problem of educstion  or
was 1t restnicted to make st look fastonable 2 The
Edpaon Ministers in the provinces were 1nvsted. They
wre of course officaally interested in educmnm Thctrk.k
of confiung the Conf to afew
Hote people were angsous to attend than the ymail town
of Wardha could convemently entertain,

The Canfcrcncc was presbded aver by G;mdbm him
self,  Tes were d in
Hindustant. Two days sufficed.  The general principles,
which may mean anything or nothing, were lald down,
They wete 0 genetal that chey were quite wnexeeption-
able A commutee of zbc lczmed m appainced
An carnest and ed

TH wasis [93" Mow ok t paribedar stage 48 patsed,




15

discovered. And who could beve been more surable
than the modest, yet determined, bead of the Jamia Milla
who, by hs and his collesgues untiring and indefatigable
actinity and efforts, has produced something out of
nothing in Delhi!

The Commuttee put before the public a reasonably
satisfying report in terma that the educated could under
stand and apprecute. On the bads of this report the
Ommmpcnnddm commhlndf. It passed an
looking
principles enunciated by Gan:ﬂ:u]i md accepted by the
Conference. The resolution was moved by Acharya
Narendra Deo  He supported the general principles.
By thus tame, the Socialusts had realised that the principle
of labour in education was not only scentific but was
also communistically respectable and formed the main
principle of Soviet education. They bave yet to learn
that the idea of economically paying, ceative work
must also be accepted if the new scheme 5 to succeed,
Narendm Devjt did not wholly approve of the scheme
butbelencﬂllympportedlr. Tbcplanmmkof

ther had been asxigned to the present
writer 1 had furnished myself with facts and figores
properly schooled by Dr Zakir Hosan himself. Bar
Narendea Devji's advocacy was 5o eloquent, his disagree
ment so vefled and his speech 5o well recelved that [ did
not like to spofl its effect by an infertor speech in Hind:,
1 therefore formally seconded the resolution as T have to
-econd many resolutions in my official capacity The
was parsed tmownly The seal of Congress
lln.bodrymﬁxcdund-ene'sd::mc.
By the resolution, Dr Zakie Husun and Shri
Nayakam, with the advice and under the
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of Gandhip, were to take steps to bring mto existence an
Edueaton Hosrd to work out in a consofidated manner a
programms of Basic Natwonal Education and to recomm
end 1t for ssceptance o thoss who st incontrol and
shape public and private educstion. The wame Board
shall have power to frame iy OWD Constitution et

To the scheduled time under Gandhifis advice a
board of experts wasapponted.  With the excoption of
Sk Narendre Dov and the present writer who may be
branded ar g polimicany all members of the Board are
respectable, end, what is more, cducationally respecrable
The of the G is suth as would
satiefy all interests and communities Nesther the
Muslvm League nor the most mulitant suffesgt can have
any quarre} with 108 personnel.  The Board met an Aptil
Tast ¢ 1933 ) and appointed several uveful wub.committees
of experts in each department, sanctioned & modest bud
get and eransacted other miscellineous but highly useful

otk

Thus the scheme that was throen st the natwon »o
abruptly and uoceremonwusly and which gave 1t a
powerful shock, 1510 a £t way to prosper and bear frusit,
This 15 bow Gandhip works and succeeds His sdeas,
novel though they appear when cnucally exammed
and analysed, are neither o navel nor so revolurionsry
as they scem az fiot sight \What s upserting s the
mannet of theit announcement.



ITS IMPLICATIONS

‘What are the broad pninciples of this new scheme?
‘They are that () all education be woven round a craft
(it) the produce of the craft be made economially
remuneratrve 50 a3 to defray the recurring cost of
education, nsmely the tenchers salsry Let us see if
these two ideas are, after all, as unpractical and as novel,
as they appeared at the time of their announcement,

That the present system of cducation in Indm is
thotoughly bod is sdmitted by all.  Its defects are legion,
It violatcs all the known principles of good and sclentific
education. It rums counter to the laws of pedagogy
prychology and public hygiene. However 1t 13 not our
purpose to discusy here the whole of this cducational
system or its manufold defects. We shall confine our
selves merely to 1ts most glarng drawbacks,

The system is formal and as such cut off from all Iife
and reality It 1 intellecrual 1n the narrow sense of the
term It deals in symbols to the neglect of the objects
that the symbols signify Thingsare verbally
and mo concrete objects fllustrate them. As the medium
of Instruction is the written word, memory is its chief
instrument. Tho system has Lttls to do with actual
facts and proctical knowledge. Scientific experiment

and lat ,vmkucuv : by their absence.
It is pansive, & ¢ and ab It therefore lacks
bm'vudoulndhxducdon. It is alsa physically Lifeless,

It provides no healthy activity for the growng child,
It cramps him in a class room. It deprives him of fresh
air sun and Light. The partial knowledge it imparts &s
therefore neither unibed por integrated. Failing
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develop all the facultics of the pupil, speeally his will
it hampers the growth of hus pessonality  Inspite of all
113 show of tntellect, 1t encoutages dubious arthodoxcs

The result of s}l thu 15 thae the sysmem produces
proficient babblers  When face to face with hife they
disappoint all expectations formed i the clsw room
Very often thos  who neglect books and are condemned
us bad matenal by the reacher yhow berres resules in after
tife It would appear that the neglecr of books makes
them rely upon themselves and develop thar inftiatfve
“Thus not only a portion of their bramn but theiwr other
facultics also grow  They often succced where their
betters st school fnl. Therefore for a fong tme, some
201t of sdjustment has been felt necesaary

In cerrain polated mstwunons, montly privately
owned and managed, eforts have been mad  to offer
snme correctsve to the theoretscal by of thiy edueation
These cfforts have, however been confined to adding
classes 1o & few handicrafts  The underiying wder was
to make the pupil u bittle more practical and to change
his sttitude to manual work and labour  Physical Isbour
had come to be looked down upon ar degrading for
potsons woth 8 mimmum of lirerary traiming, such was
the prejudice that even agricultural or commercial
activity was at & duconnt, compared to the poorly paid
work of & willage teacher or clerk mabigasty  This
artieud  has more or fowy continu d tfl today buras
a3me sort of manual work ar a handicraft however defee
e ely raught anld learnt, s done by the pupil, the stigma
artached to manual fabooy bas progressively diminphed,

However whar these stray classes i handicrafts
fuled 2o schieve 1n the direenon was better done by
ov-rproduction of cducated Jabour causing economic
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E) and 1

Year after year the
wschools and colleges have ke-pt on sddmg to the number
of those seeking employment, but owing to the peculiar
polinaal conditons of the country the demand has
temamed pretty stationary  This has led to increaning
pressure being brought upon schools, to provide some
remunetative  handicrafts along with purcly ltemsry
knowledge. There 13 also & demand for separate technical
nstitunons.  Something in both the directsons has been
done. Nevertheless it is plun that this does not and
<annot even partially solve the problam of vnemployment
Those who have mechanically learnt an art or a crufe for
a period or two every day at scbooL are no match for
the hercditary workeny d from childhood to
thar parents and relatives,  The latter produce more and
do better work and are content with comparatively less
remuneration, They have learnt no expemsive habits,
dtbcr at home or at school  Even then, the progremiv

of fareign f: d imports, and the partial
devel of factory d in India itself, hnvc
hardened the litions for the hered

workers, many of whom have to seck lrvelihood nbrmd
of'orknn the aties as hired labourers. How can the

ba dated in ths ever
shrinking ficld ? It is not possible The economic and un-

employment problems have therefare remained unsolved.

It 1s aganst this background that the new acheme of
‘Gandhifi 5 proposed. Irs mum is nor merely to make
mannal wotk and Labout respectabl or to provide a
hindicraft mechanlally learnt for the purpose of
livelibood. As for making manual labour respectable
Gandhiji and his movement of Satyagraha have donc
mote to take away the stigma straching to i, than auy,
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one person of ady ote movement in modern timcs
With b charkha and khady, b ipmateace on sarnfice.
simphicrty snd identieation with the masses and with
fus new ideas of hygienc ond perional cleanlimess inde

pendont of the scrvant, the sweeper and the dhobi

Gandhyt has rehabiliated manual labour énits proper
plsce of dignuty more cffectively than any nduatnal
classes 18 schools could ever bope todo  He therefore
needs 0o sducatioral scheme for thu purpose hord s
the mtentlon of the proposed new type of educaton
merely to ensure economic mdependence of ehe pupi by
maany of & craft mechanically and ddernvt!y Yarne
What u proposed bere 1w and
revolutonary which, while according proper dignuity to
1abour and ensaning s modest and honest livelihood, goas
further and artempts what has rarcly been attempeed
before  What Gandbup proposss u to change the
medsum of asrructioa,  He secks to alter the chamcrers
and language through which education is imparted and
scquired. It o achang aot merely in the curnieulum
and the robprets taught but a change in methodology
Labour i his scheme docs not stand merely for self help
or school work, It becomes a umifying and integraung
factor It helps 1o combine intellectual, artistic screnufic
and physical development of the pupil.  Books and the
written swosd orc not however dispensed with but they
are to be re thought, resnvented and re wnrten by the
pumls doing creative work (o coopetaton wath the
teacher and one another  Thus re thinking, re-creating
and re writing 11 what Gandhup calls true education

Edumton bere follows the nstural evolution of the
individwal and the race the evolution of atl knowledge

art wience philosephy and religion,




MARCH OF CIVILIZATION AND
BASIC EDUCATION

In the dawn of human history when man was almost
crawling, how did he ruise s bead and stand erect?
How did he by slow defrees come to acquire the
charactertstics that distinguish hym from mere animals?
There has been & double process of education, by
observation and by experiment. He observed and then
tried hs hand on material nature, Having learnt from
its ways he began fashsoning things,  He used his senses,
above all, those marvellous hands of hu which sbape
things so cunmungly and delicately Even as he wotked
on external mature he sequired some knowledge of its
ways and qualitres. He requistioned to his services
intulton, imaginotion aod reason.  The mechanical
devices be invented enabled him to overcome hus difficul
tes and obstacles, From being a plaything of whimsical
natural forces he came progressvely to domimate them.
By slow degrees he discovered rudimentary general laws
that governed narure and the process of his wodk. These
1aid the foundation of his sciences.  From being a mecha
mcal worker ha became & sclentific worker  The general
laws ho thuy discovered while working with his hands
and with his rude tools and machincs, were further
generalied thos creating philosophy  The most hidden
secrets of the universe were now revealed to him.

Having introduced some order 1n the chaosof ot
$iml aod untamed mature, be naturally tumed bis gaze
on himself, He alone of ail anlmals could fashion and
lm\vhnmhcthm.udhunafmhumw:'u-
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ings animate and nansmate ? He turned bis gac inward
and discovered the Laws that regulate the maer working
of his bang thus creating psychology  tho science of his
waul and rchigwon. On the other hand  having to wotk
al ne on nature he discovered that as an mdwvidual, b
was bot equal to the task of the conquest of hus surround
ings. He therefore had to seck the cooperotion of st
those who were working in the same ficld, Slowly he
created clans, cares, classes snd nations chuy introducing
o We and government,  He made rules appropriate to
a socal being who wants to live 10 amity snd coopere
ron with others. In order o exereme husnghtso er
mature  he must so modify them as not to come
conflict and in erfere with similar ngho of others. Thus
be creates bis social and pohitical nghts, duties, obligs
pom and loyaltses, meroduaing 1n hus personal bife and
i the fife of Society pracucal and cheoretcal ethias
faw and poliicey

This bas been che process by which the wild and
volenr man of the jungle  more or a3 wdeonfl W wich
animals, has tamed, and rased hsmself ond profrasnely
bocome aivilied. MNow that he has reached some heighe
h hay converuendy forgorten the ladd>r by which he
ros.  Someumes he trics to remove ., thinking that
his wotrk o done. Bur » b work really complete?
Has he not ever to consobsdate hiv guns and carryon
fresh conquests? 10 b cflorts muse again and agam
savalve ham n the old process or he s bhkely to be
o rtaken by decadiace which s clever ar forms and
wotds but lacks creative thought and actrenty  Such
d cadence bas slways been, sn bntory the precursor of
the inntegraton of a crvidsation

Sow the child 21 it sonsey begitt to function 13 the
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wild primitive man, the barbaran. He hay got to be
ratsed and civilized by cducation. The present system
of education, however takes hum to be an animal and
treats him as such, In his toaining ho 5 made to repeat
parrot ke words and phrases. He repcats them and
soonet or later comes to be an expert at such repetition
Perrodcally this lietle anymal 18 brought to give demoms-
tration befora friends and neighbours of hus learming and
profictency 1 tho e of words. Successful performance
13 awarded with approprmte rewards, degrees and
diplomas. Then agan, like a puppy or a monkey he 13
tnuih: u:rnm practical tricka He performs them

fcally wnthout ond and ing
the process or the meanmg underlyml them. Thathe s
not smothered by this process, miscalled education, 13 no
fault of th system. It s due to his being in realney o
human being end oot an ammal He jumps over the
educanonal hurdles placed 1n bus path and gets some
kind of knowledge in sprte of the handicaps of the
system. [t 15 however certain that if the system of bus
education follows the natural course of evolution of the
individual and the race he will be educated betrer and
quicker  All his capacitiesand not his brun alonc, will
be exercised and consequently strengtbened and evolved
His eyes, hands, and other senses will be trained. They
will be alert. His imagination and his inventrve capacity
will flower forth in fruitful activity  He will not sulfer
from the varioas inhibitions and repressions from whach
he suffers today By doing work with a dosign he will
develop his wall and become a unified and integrated
permonality

Prychol Iy too, thus ki necesmry for
the growing child. His nature nceds a good deal of

q
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physical metrvaty for s expression and pofoldment, His
Braan can be sctive only through work and play In
orthodox schools the child's restless and exubenant
energy finding no uselul and approprixee field for mans-
festation, rans mto destroctive channely and assumes the
form of rowdyirmand uef, Hhs. tveenergy mstead
of bang trained 1nd guided Is punubed and repressed xnd
thusaliowed to run to waste By the newmerhod the pupils
of reeeprive and passive capacsties who i after life prove
themselves unsqual to the struggle of fe in a rough
meralens world will be energised and trained to use ther
other faculties m additton to their memory and ther
brain. While the wetive the enesgetic, the refmactory
the mochievous and the tuthuleat, the bad material of
the school of todsy those who are constantfy subgect to
the rebuke and the lash, will under thiy system of edoce
ton, come to thew own and eurich sociery with thar
pecular gifts.  When g bandscraf becomes the merhod,

d and the 1 of not only will
the child's capacities be brought out, but he will find joy
1n his work, his school, his companons and teachery,
which he lacks codsy  The teacher wilt o more be the
harsh task master that he u, but an elder pleymate
frund, guxde and {ender

The oatwal processof learnmyg snd development
for humanity has, however been slow snd tortuous
Knowledge has been gawmed through truel and failure,
Success bas not been the tule but the exception, Shall
the child in his edocation undergo the same slow snd
tortsous procens of trisf sod fadare 7 Shull success
come to um only a1 the fine! fruit of & senies of farluren?
Lan he thos learn moch in the few years at his dipomt
before be enters lsfe and chootes o trade or & professson ?
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11 he not to take advantage of the accumulated experi-
«ence and the wisdom of the sges? Nothing of this sort
nesd however happen. Heisnot called upon by the
Dew gystem to dispense with his books or hm teachers.
They are there to guide, regulate, facilitate and expedite
his progresy in the acqustion of knowledge. The
advance need not be slowr and tortuous.  Rather by the
new method, the pace will be quicker than at present.
Every step that 1s taken will be correlated and coordmared
with his personal experlence, in the getting of which he
is the chief and the principal agent. Hn knowledge will
not be confined to results worked out by others. He
will learn the processes by whuch mformation 13 gathered
and knowledge acquured. Every step i conscously and
deliberately taken for tho end 1n visw The child s
thus directed to discover for humself not only facts but
the laws of investigation and thnking. What he thus
fains becomes a part of himsclf He automatically
scquires the habit of scentific thinking.

For instance, if his banc handicrafe i cloth-making
he will begin by knowing his maternl, cotton, the
history of 1ts discovery cultivation and spread and the
centres where cotton is grown in the world. He will
learn the conditrons of weather water and soil under
which it is grown. He will know it in comparison with
ather crops. Thus he will learn a real brt of properly
asumilated geagraphy history and agnculture. Tt will
not be necessary for him to memonise mechanically any
portion of his knowledge. When he learns carding he
alio gers a knowledge of tho different devices that
through human history have been evolved and adopted
for cleansing and gintung cotron.  Then, spinming grves
bim an idea of weyghts and measures and the dme
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drvistons. He gets 8 knowledge of the various machmes
that have been invented for the purpose. He learns the
mechanics of the machine that he uses.  When he Jearns
weaving he sgain learns the more complicated mechanics
of the weaving mrchune and the history of its evoluton
At every new process his information increases and is
1ncegrated Thus the knowledge acquured becomes o part
of hu personalicy  With this knowledge hus practical
apacity and wili also develop

PAST EXPERIMENTS—1

So far as -Gandhip 3 concerned education through
manma] work or & craft, Isan original jdea. That he
ahounld have come by 1t independently of former workers
and thiakers 1o the field shows baw cear he lives to the
earth. However 1o the hutory of education the rdea is
nesther new nor revolutionary It is not even reactionary
as our radical friends first thought. The idea has been
advocated often enough and notable efforts have been
made 1n the past to work 1t out,

It 1s a recognued principle of psychology that upto
the age of 14 or 15 the child has a remarkable capacity
for grasping the concrere. Hus gengus for understanding
abstract 1deas and genersbimnions 1 strictly himjted.
Whatever generaluationy he makes or understands have
to be intymately releted to and connected with objective
facts. He must, therefors, learn by means of the
concrete Merely to staff his mind with generalisations
and abstractions, by means of instraction and textbooks.
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is to reverse the order of learning prescribed by child
nature and child psychology It 1s to cripple bun

Efforts have therefore been made to make hus education
concrete and thus to conform to child mind and psycho-
logy That educationisty 1n India should have failed to
recogruso this great principle of pedagofy when Gandhyji
announced it, only proves that even their theoretical
knowledge of the subject in which they are suppoted to
have specialised, is defective. It will not therefore be
out of place to remund thcm herc of what they seem to
have forgotten.

In primittve times all education was through
observation and work. Life itsclf required work and
physical work at rhat. Even the upper classes, tho
priest, the king and tho aristocrat could maintain their
position only through phyulcal work, In hunting,
fishing and agricultural dvilizations, when there was no
written, not to say printed word, whatever Littl
kmowledge there was, had to be painfully scqured
throngh work and expericnce. The young learners were
more like apprentices than pupils in the modern sense
They lived with their teachers in Mathsand Ashrams
where the entire work for the teacher and the institution
was performed by them. Thetr knowledge was conse
quently embedded in the real and the concrete. It was
linked to objective facts. Even its highest soarings had
the toach and the aroma of fresh new—dug soil. Relighon
that to<day deals with some of the highest abstractions,
was itself concrete,  Allits observances and ceremontes
were of u practical natore.  [ts very yoga was the harma
Yoga—the Yoga of action.

All this was however changed (n the medieval ages.
By this time religlon from being conerete had become 1,
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1ittle more abstract. The priestly class had come to be
a sepatate caste. It had become the reposttory not only
of the religious mysteries but also of all knowledge
Every sort of education was in the hands of the clericals
It was more or less abstract and therefore confined to
wordsand wdeas. This was perhaps natural. The object
was to create profesuional clarks, not in the modern but
mn the medieval sense of the term. The work of the
teacher the prest the medical man, the lawyer and
larer the politican, 1n fact all educsted work, wasdone
by the Brahmans or the priestly order Education by
the priest whether in the East ot West 13 likely tobe
formal and abarract. Religion deals with some of the
highest and most final sbstractions of the buman mind.
Moreover spinittal Ife especially under ascetc and
monsstic impulse amgns & subordinate place to obgectiva
and concrete realrty  Lafe of retirement and contempla
tion comes to be comndered the highest Ife all other
life 1s mundane and earthly The agricolturist, the
craftyman and the labourer work with matter and five n
materhal hife. Their lives are therefore mean and low
The hghest lfe o that of contemplation. The next
dignity 13 the soldsers hfe. Ina wild and violent age
this was to be expected. Ever then there was alwaysa
nivalry between the priestly and the martil classes for
supremacy In this rivalry the priest ultumately won in
the Fast and the soldier 1n the West.

Education imparted under the influence and guid
ance of the priest concerrung itself as it does wiuth
abstractions must des! with words to the comparative
neglect of things and objects. Despunng the joy n
material life and its concerns it tends to become senous
and even marose.  That this was 0 by amply borne oot
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from the general tone of Litarature produced by the
priestly orders, and from the disputations carried on in
the assemblies of the learned of the time FEverything
was sought to be proved or disproved by mesns of words
A reference to things and nature could eastly terminate
a controversy: but the custom was to make no such
reference and to prove onss propositions by means of
definitions, amalysis and laws of deductive logic. Some
tlmes to the modern mmd the old disputations appear
childtsh, poerile and void of any real content or meamung.
There is much cleverness in the use of manipulation of
words and text torturing, but the whole argument bas
very Little meaning for a practical and a scientifically
trained mind. The effort was to make the wrong appear
the right reason.

When thought is cut off from 1ts sources {n actual
facts it 1s casy to prove or disprove unreal propositions
by means of formal logic.  The kare bowever fast con
never overtake the tortosse, if the latter once starts
withalead. = There can be no causation, time, space,
substance or even external reality  * This thay we see
15 meys, appearances based upon a subjective idea.”
“There 1 no such thiog as objective reality  “The
thing In 1tsclf is beyond the pale of knawledg.. The
tdeal alone is the real. God is wath or without form
The resurrection of Christ was bodily resurrection.
The wine and bread in the Eucharist actually tumn into
flesh and blood. The three of the Trinity whether of
the Hindus or Christians are really oncand not three.
‘These are soms of the simpla ideas proved and disproved
by means of the method used. By this process know
ledgo becomes subjective and cut off from lts objective
bascs. A foew abstract genemlisations and laws
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deductive logic may give an appearance of claverness, but
empty knowledge of most of rta content. Ultimately
such & process is bound to result in barren scholasticism.
Such scholasticsm in the Medieval ages here and else-
where smothered gll free thought and initlative, and
thus retarded the sdvancement of knowledge. It was
however soon clear that if knowledge was to profiress
1t was to be lems deductive and subjective and more
1nductive and objective and above all dynamic and
creative.

1f this formal and monastic cducation of the medi
val ages eacaped partially the otter divorce from objec
tive reality 1t was because {n the rural and agricultural
avilization, and specually in self regulating and  self
supportmg Maths, monasteries and religious establish~
ments, there was plenty of contact with nature, and
physical labour had to be performed for the daily needs
of Ife and the running of institutions  These activities
did moddy education and save it from the worst effects
of u purely formal and intellectual training Also with
a religrous objective, education could not fail to develop
the imagimation, the emotions, the aesthetic facultes
and the will, In the main, however education remained
formal and intellectual and therefore comparatively
uncreative and barren,

At one ume in its development, 10 ancient Greece
t00, knowledge had come to be smothered under a like
intellectual tyranny It was confined to argument,
dusputation and dialectics. Al knowledge for the Sophnt
could be deductrvely acquired from a few definrtions and
generalizations.  Dmlectics was  therefore the most
studwusly and earefully cultivated branch of human
knowledge. Socrates sought to gly a corrective to this,
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by his cry of back to matureand reality But of course
the Socrates of the disciples appears only a3 s super
Sophist and a clever dmlectician, though it 13 apparent
that his cleverness » due to the fact that he referred
things to reality and made free use of mductson.

‘With the Renalssance in Europe there was a protest
against this formal and abstract koowledge, More and
more emphasls was laid upon objective facts. The
exclusive reliance that was pleced on deductron was
relieved by greater emphasts upon induction, experiment
and investigation, All ploncers of modern thought have
1ald stress upon external nature and & cateful and patsent
study of its wayx, Modern scxence and philosophy are
the remlt of this correlating of knowledge with and
chcc.kjnnofruulnbyobpcﬁvc reality It must noc

be d that the ot the medieval
relied cxclostrely upon deducton.  They too used
induction specially in the carhier and creative perod of
thelr growth. The question here s on  of ctophams.
While the mein cmphras was on deduction then, it s
on {nduction now

From Bacon, Mountaigne, John Locks, the En-
<cyclopaedists upto the present day philosophers and
educatlonists, {t has been one long protest against
scholasticiam and 18 divorce from nature and reality
The first revolt was naturally in the field of philosophy
and saaenee  Education was not toach.d foc a long time

wever it could mot escape the scientific spirit.
Rousseau, the proncer and father of the modern
of pelagogics, 1n his book Emile gives the basic rdeas
of the new method of education. [nstitutions emboldying
tus ideas were started in Europe.  Expenimentson the
lines suggested by him and those who followed him.
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have been gowng on there and 1n America up to the
present time.

The banc 1des of Roussean was tn follow mature and
to treat the child as a child and notws a grown up
The child has his own ways of saying, of thinking and
of feeling; nothing can be more unreasonable for us than
0 substitute our own ways” What are the ways of the
child? Rousseau amiwers, * Children are first restless
and then curwous  If nature has wisely made them
restless it must be for a purpose. The obvious purposs
1 that of their growth. To oblige the child then,
to st still in & congested, il vennlated clams-room
concentratimg attention on the sbstract wisdom of the
village teacher for a few hours every day under the
dread of the lash, is certamnly not the way to brmg out
his latent facolties, It 1s not the way to grve hum real
and frurtful knowledge. It it not even physncally healthy
1t m the most effective way of bringing about an strophy of
most of hn faculties for a partual developmant of the
brain—partial because the bin cannot fully develop 1n
fsolanon from other faculties., Its growth can never be
healthy or full, unfets other facultes too are exercised
simnltaneously

Again Rousseau says: “ Doa t hurt um (the child )
by the vanious sciences but give him a taste of them and
the methods for learning them Let him know nothing
because you have told 1t to him but because he has learnt
it for himself Let him not be taught science bue dis-
cover it.  If you ever substitute authority for reasom mn
his mind he will no longer reason, ba will be nothing but
the playing of other people s opmion.

The compamtive advantages and disadvantages to
the child of the Dew as compared to the old system are



Past Experiments—1 33

brought out thus, “Instead of making the child to strek
to his books if I kesp him busy in & workshop his hands
will work to the profit of the mind. He will become o
philasopher the whils he thinks he {s only & workman

As you take him from shop to shop never let him see
any work without putting his own band to it, mor let
him lesrn without kowing perfectly the reason for sy
thing that » done or at lexst everything that he has
abserved.” He must be 1o trained that the wse of his
llmhsucumbinnivhhthemeofhhlnunbymmc{

d. “He only in

hhlhllh:les. Nelt_bcrmlndnorbodyaxmmmtlnn
1t can bear 'When the understanding awmimilates things
before they are stored in the memory what he then
draws from it 18 his own.  If ho were to load his memory
without full comprehension he wonld be exposed to the
itk of never dmwing anything from it which would be
useful to bim ™ IndmtRnumum:d:forth:ldmluf
maturalness and eimplicity in i He holds that
the chief agent in the process 1 the child himself and
that he is not to be coerced either physically or intellec
tmally He must learn from life and s ectrvities and
education must fit him for life.

Amemmu,Pamlo:L Herbert Fmean and 2
host of other educati and
down to John Dewey and the present bolshevik reformers
d.‘Runh. h:veanlnnmwayoruuo:bendvoaccdt_h:
1dea that and book knowledge can best be
fmparted and assimilated and the ¢hild s capacities made
to develop through practical wock done by him in
the scbool

A ding to B i, ed is the organic
dmla-pmmt of the lndmdu:l—m:nu.l, moral sud




34 The Latest Fad

hysical.  This develop comes through achvities
1nrtiated by tha general destre for action and consequent
erpenence.  Therefors cbjects and not words sense
perception and not memory must form the bass of his
education. Teachmg should not mim at dogmatie exhor
tatron but at the development of personality and mdirs
duslity He wites, ™ Narure dcvalopullth.e forces of
h ity by ing them, they i by use
The exercise of 2 man s faculties and talents to be profit
able must follow the course laid down by nature for the
adunﬁonofhmmnm Thus is why the man who
and his forces and
ﬁculuuvn.hord.:r calmoess and steady application s
naturally linked to true human nature; whereas he who
atifles the order of nature and thus breaks due connection
between the different branches of hus knowledge, destrays
1n hrmself not only the true bass of knowledge but the
very end of such ¢ basis and becomes incapable of
apprecisting the advantages of truth,

Speaking of children 1n their early years be says:
Their power and expencnce are grester at this age,
but onr unpsychological schools are essentially only
artificial safling machines for destroying all the resolts of
the power and experience that nature herself brings to
life 1n them. We have children upto 5th year infull
enpyment of nature. We let every impresnon of nature
work on them, they feel their power They already know
full well the joy of unrestrained liberty and all its charma.
The free natural bent, which & sensuons happy wild thing
tkes inhis development, hasin them salready taken its
most decided direction and after they had enjoyed this
happlnen of sensaouws knowledge for full five years, we
make oll nature round them vanish from thewr eyess
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tyrannically stop the delightful course of ther unrestrain
&d freedom pen them up like sheep- whole flocks huddled
together in stinking rooms- pitilessly cham them for hours,
days, weeks, months, years to the contemplation of
unmtural and unattractive letters and contrasted with
thexr former condition to & maddening course of life.”

After Pestalozzi, Froebel carmied further the obyective
method 1n education. Ha elaborated the conecepnion of
child peychology ond hus tendency to actiity These,
according to him, should form the stmrting pomt of
education. He also developed the conception that educa
tion can best be imparted through sense percepton, plain
constructive work mture study and kindergarten. Al
of these princples are now recognized by modern
edocationalists. In Indw, however they are respecred
moro 1n theory than in practice

Talking about comstructive work with which we are
concerned hern, Frocbel eays, The spine of the man
should bover over the shapeless and move 1t, that o may
take shaps and form and a dutmnct being and life of fts
_own. This is the high meaning and deep signficance, tho
grear purpose of work and industry  of productive and
creative activity  'We becoma truly Gad ke in diligence
and industry 1n working ard doing which are accompanied
by th clear poreeption or cven by the vaguest feeling
that thereby & represent the inner in the ourer that we
glvebody tospirlt and form to thought, that we render
whible the invisbl..

Again ha srays “The time has now come to erale all
work 1n free actvity; that is, to make ir intelligent actron
“This can culy take place when the law according o which
all formative activity proceeds isrecognised and consclous-
iyapplied us it has been hithetro unconsclonsly applied
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The occupation material of my method gives the means
of utconscious application of the law on the child s part
to rite to art 10 such a way as to come to their conscious-
neas by degrees and be recognised as the guide and regula
tor of ail formation. In no other way can human work be
tramsformed 10to free activity It can only become
intellectual action out of what has been mere mechanical
achon, when the occupation of the hand 15 at the same
time the occopation of the mind. At the present tme
art alone can truly be called free activity but every
human work corresponds more or less with creative
actrvity and this {s necestary in order to make man the
mmage of hw Divine Creator-—n creator of bus own part
in mnfature.

These new 1deas 10 education through sense per-
ceptron and coustructive work pot only made education
sciennfic and fruitful, but made possible what had never
been attempted before, namely the education of the
defective, the dumb the deaf and the blind. Craft work
gave the defective, economic independence and with
it self respect and self relunce, It also made pomible
the reclamation of the juvemle delinguent by means of
educagon.

PAST EXPERIMENTS—II
The reformers 1n the field of education bave not

1n terms of sochal and political reform and have made
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experiments and founded and ron institorons, They
belong to difforent schools of thought, believing
different ideologies. Some approach education from the
vigw-point of the spintual destiny of the individual and
the mce. Some are matenalists and soculiss. They
think of education from the viow point of the proletanac
and the establishment of a clawpless society by means of a
r~volution. While others without subseribing to any
particalar philosophy and without intending to revolu
tionise the basis of the present order merely want to
make education scientific and more 1 accord with the
Inws of child and adolcscent mture and paycholagy
Their aim is to mako the scqumution, the spread and the
advancament of knowledge, more efficient, patural and
fruitful. To whatever school of thought or philosophy
the different educanonal reformers may belong, they are
all agreed on moking education more concrete and real
and less verbal end dogmatie.  They all advocate methods

of axperiment and trrml. They cmphasise the value of
practical and crestive activity whether in tho laboratory
ot in the workshop

A Roman Catbolic writer in Getmany aiming evi-
dently at making educntion more effecnive from the
spidtual point of view weites, ~ As with each duy we
anderstand more snd more clearly whata labour school
fa we come to realise that for us to oppose this reform
would be madness.  Each cpoch arranges the materals of
ctvilization into pew patterns  The present cpoch asks
that religion be related to Lfe, that religion be relared
to labour thar religron be rilated ro srudy of the naer
land. Our experniment must bring vy education through
labour snd to the native regtonal school™ We have

here some aspects of Lf which Catholic teschers h:d‘_..
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neglected but which constitute the demand of life as
1t 1t ar present 1 Europe—the sspects of labour and
the native land. Catholicwm being o pon-regional
religson has always toed to transcend natonal boun-
daries. According to the wonter refional patnotym
and respect for labour and phymeal work are the two
limirstions of Catholic education which muwst be re-
moved 1n order to make education conform with the
demands of Ife m the new industrial age. Such con-
formity to present day requirements, the writer holds,
will make pupils more spintual.

On the other hand, Kushensteiner, the orgonmser of
public educatwon et Mumich, who has nothing to do
with religion but like every German philosopher thinks
1 terms of the civic ideal and the state, holds that at
the primary school age the dominant tendency in the
child s physical activity  Vocational educaton there—
fore must emphasise physical labour execured carefully
honextly thoroughly and seriously Such manual work
requires co-operatson and organusation in some kind of
community This naturally teaches the child ethical
and civic principles.  He further bolds that the signifi-
cance of labour wchool w0 that 1t demonstrates the fect
that with & of equip the of
knowledge skill and joy may be derved from labour in
the scrvice of the cvie wdeal.

Writing purely as an educationist without advocat-
g any ideology Lay 1n huy Formapom of the New
Method, mysabout himself “The author came tothecon
clusion that receptivity mental process and catward
action constitute a single whole nd both didactically and
pedagocally should be 3o understood and treated that
coacrete receptivity and mentsl aswmilation are but
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instruments for the eavi and the
OULCT expression M s vardous forms, i1 but a reaction or
adaptation to the conditions of the extermal wotrld.™
Elsewhers the mme writer says, “Here we have three
prmciples, obiervation, mental activity and cxternal
action and all these in a fronful educznron must be
combined. Thus can education be dynamic and cast off
the vice of clasncal educanonal passivity

In more recent imes, the American Philesopher and
writer on pedagogics, John Dewey has made & grest
contributon in the field of educational theory Heisa
Sochlist, His contention is that tha pressnt organisaton
of the school does not correspond with the organmabon
of socicty and the needs of the ime.  He says, “Practical
Iy all the concepnons amociated wrth culture and cultural
education originated at a tme when the immense
supeqiotity of a lenured class over afl working clames was
taken as & matter of course

Dewey sums up his idea of educatomal reform by
enunclating the following three principles:

Flirst, never before was it a3 important as it is now
tiat each indivadual should be capable of self resp.caing,
selfesupporting, inteligems work—that cach should make a
living for bimself and those dependent upon hus effores,
and should make it with an 1ot Uigent recogmiton of
what ho 15 doing and sn intelligent intercst m doang his
work well.

“ Secondly never before did the work of one 1ndi-
vidual affect the welfare of others on such a wide scale
a% at present

“In th third place mdusmal methods and pro-
cessen depend today upon koowladg  of facts and laws
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of natural and socual science 10 & much grester degree
than ever before. Our rulways and steam boats, facto~
Ties and farms, even our ordinary household applisnces
depend for their existence upon intricate

phymcal, chemical and biological insight. They depend
for their best ultimate use upon an understanding of the
frces and relstionstups of socusl life,  Unless the masy of
workers are to be blind cogs and pinsons in the wpparatus
they employ they mutt have some understanding of the
phyncal and socal facts behind snd ahead of the
materisl applunces with which they are dealing.”

Agan hemays “We must mee all work m wood
and metal, of weaving, sewmg and cookmg as methods
of Irving and learning not ay distinct studies. We must
concetve of them 1n their socml significance s types of
the process by which society keeps ittelf going, as
agencies for bringing home to the child some of the
primal necessties of community life and as ways m
which these needs have been met by the growing inmght
and mgenwity of man m short bis instrumentality
through which the school 1tself shall be made o genuine
form of actrve community life instesd of a place set
apart in which to learn lessons.™

From the earliest time socualists of varjous types
have recognued labour and activity as the bans of every
good education.

Marx says, “ Education means to us these thmgs
(1) mrellectual development (2) physical development
(3) polytechnical educatson, which will give knowledge
relatyve to the general scientific principles of all pro-
duction processes and will at the same time give
children and youths a practice in the use of elementary
tools of all branches of production. The reader will
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wmark here the kind of polytechmical education that 1s
<ontemplated by Marx for tha schools It is not work 1n
2 blg mill or factory but the use of elementary tools
What is to be learnt is not & partscolar industry but the
* general scientific principles of production processes.”
Agaun 1 the first volume of his  Capital Marx
writes, “* Although the education clauses of the factory
act go m very little wuy at lesst they embodied & pro-
<lamation that the grvmyg of elementary mstruction 18 to
be a necesmary accompaniment of child labour The
success of the Act in this respect gave the first proof that
1t is possible to combine educatson and phymcal cultur
with menual labour and on the other hand, to combine
manul labour with educarron and physical culture. By
questioning the school masters, the factory inspecrors
soon discovered that the factory children, altbough they
recelve only half as much 1nstructron a3 the regular day
+cholars, tearn quute a3 much and often more. Thus an
be accounted for by the fact that with only bemg ot
school for one half of the day they are always fresh and
nearly always ready and willing to recerve instruction
‘The system on which they work, balf manua! laboar and
half school, renders cach cmployment a rest and a relief
to the other  Consequently both are far more congenial
ro the child than would be the case were be coostantly
kept at onc.™
Pnince Kropathin, the great r-volubonary wruer
advocsting a change 1n the contempotrary methods of
teaching, ways, To the divinon of society o brmn
workers and manual workers we oppose the combinatyon
of both kinds of activities; and jnstead of technieal educa
tion which means the maintenance of the prescnr divison
between brain work and manwal work we advocate the
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education integrale OF complete education which means
the drappearance of that pemicious distinction.

stated the amms of the school under this system ought to
be the followmng, to give such an education that on
leaving school at the age of 18 or 20 each boy and
gl should be endowed with a thorough knowledge of
1aence—such a knowledge a3 might enable them to give
them a general knowledge of what consttutes the bates
of technical traunmyg and such a 1kill 1n some special trade
us would enable each of them to take his or ber place in
the grand world of the manuoal prodoction of wealth.

, SOVIET EXPERIMENT

In his volume entitled the Fundamental Question
of Soctal Education, Shoolgin states the position of the
Commnunus Party thus, ~Labour to us » meam of
ntroducing children into the working world family i
order that they may particrpate and undersand the
struggle of the mames, follow tbe history of human
society acquire warkang, organising and collective habits
and come 10t posseszion of the ducipline of work.

Punkwitch, the official chromicler of Soviet edu
cation thus contrasts the old and new systems of eda
cation and their reapective ends.  He writes ™ The need
then was ot for sndependent buulders but for servanty,
clerks and slaves  In the ease of Soviet Republic on the
contrary the question of enlisting widest many of the
people in the wotk of economic and cultural construc-
tron 15 & question of life and death. Consequently before
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eaving school the child must recerve a clear under-
mtanding 1n theory and practice of how to bulld & state
For those who labour .. ™ * A unified school therefore
laces the labour of the people wr the centre of ther

school must be connected most innimatcly with reality
The prominent plece must be given to productive
labour *  Further on he smays, *“The reader should be
reminded at this point of the tremendous social and Poli-
tical roleof labour in the school To us Labour does
not mean labour process nor self service nor school-
work or shop but the central axis of the entire school.”

As o matter of fact the Soviet System of education
makes the nearest approach to Gandhijls ideas. It may
look strange, but it fs a fact that in hrs practical reforms
Gandhiji comes very near to what the socialists and com
munists aim at, though be does not believe m some of
their methods and their ideology  For instance, in hus
intistence on the payment of a mimmum wage 1n industey
oot 1n theory ond in the futare, but 1 practice to-day by
introducing it 1n all the productire acnivities he controls,
Gandhij is & pracuucal socualist.  Yet our socialist fricnds
have some fault to find even with his 1dca of a mmimum
wage. If they cannot quarrel on the score of principle,
they obfect tort on tho groond of its meagreness. Bur
if they were really soonnfic and objective they would
find that the proportionate increase 1n the wages of
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prepares children to be skilful and understanding workers
of the community ” What does Rumiz mean by 2
wotker? He 15 a manyaided folly developed
individml. He 13 to be a3 interested in matters intellec
tual and artotc a3 the old intelligentyis. In fact he isto
be the new intelli z1a. This sit on the part
of the worker much more than the posession of mere craft
or skill. Clever hands in themseives are no longer
sufficient T‘hmhmbcundemmdlnlofthemhh
wed and the i of the prodi

acheme of the country Hemu.:twmdmundr,hcrch
tion between man ond nature and their inter-action

‘Theory aod practice must be Linked together so that the
worker regards his wotk mtelligently so that he knows
1t3 meaning and importance 1n the scheme of society
All chus is meant by polyrechnutation ™

Addresnng  an  educatiomal conference, Lenmins
companion Krupskaya said, The aim of polytechrum
twon was the ell round education of a highly developed
worker whbo could at the same time be worker and
master of mdustty Hitherto the qualified worker was
2 man who through years of practice, became & skilled
crafuman with very mamrow limmanons.  Frequently
he had no other knowledge besldes that of hi crafe. He
could not do the nmplest sum. For example, take the
old builder Often he cannot do be simplest caleulaton.
He has not the most elementary knowledge of geometry
30 necessacy to his work. We need s totally dufferent
traimog—one that can link up productive labour with
sczeneific educstion ™ She warned her audience ulamjt
the seriouy denger of misak marrow
training for polytechnisation.

The warnmg {4 mote necessary m Indm then 1n
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usta. In Ruma, whether due to compulson or due
the Ruosstan character orders seem to be readily obeyed
1stractions carmied out.  With o here it i3 other
wise. Gandhifis ideas, even when they are formally
ccepted, are not worked in the spurit 1n which he woald
wish them worked. In the case of his educational
schems the writer knows thst in several placer mere
technical education 13 bemng confused with Gandhips
unified and intugrated scheme. Soch schemes of
technical education are bound to fall. They will s
add to the cost of education and will yiedd such poor
results that they will be absndoned in despair  Their
Inttattors will then triumphantly proclaim in thar own
failure the failure of Gandhiji's wdeas Sabotage 13 noc
the 1y of political op 1t may come from
conformity without conviction, foreed by political
cousiderations and opportunsm.  In several places the
scheme of Basic National Education s accepted because
the commitrees appointed to suggest reform could pot
pomnsibly bless the old system, unrrersally condemned, and
haning no comstructive 1deas of their own, found
G&dhljx » scheme ready st hand and therefore convenient

3 All the implicath of the scheme are
Dct fully ;nxpcd. Moreaver the scheme is being worked
by Government officials who often lack both futh and
initistrve.

How instructmons are futhfully carried out in Rusma
1s instanced by what happencd m a village when the
general order for polytechnismg of education was issued,
It was decreed "that every school must be attached to
a productive onit of some sort~—a factory or a state or
collecuve farm. A certaln willage in Tadjhikisan had
recereed the decree. Now there was neither factory
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por farm near enough to this village; yer the decree
must be carried out. Some one on the Education
Commuttee remembered that there was o barber s shop
The village school was attached to the barber s shop as
the nearest productive unit ™

If space dud not prevent 1t would be interesting to
quore more extennvely from Russian books and authors.
1t would bring the knowledge of ther own scriptures
to our Indian Marxsts. However if friendly advice i
oot out of place, 1 would suggest that the sociallsts
in India may work Gandhifi's plans in the spirit in
which he wants them to be worked and they wnil find
that they bave guned some practical knowledge of
socialism at work, bereft of its slogany and genenali-
atiom formed 10 other lands and under other circum-
stances. Thu would be the true dulectical spirit of
which there u so much theoretical talk these dayx.
But will our friends sccept any scheme of reform unlews
1t tooks modern and uses the fashionable language
current m the West ?

FAILURE OF PAST EXPERIMENTS

Why s it that in spite of s0 many reformers and
thnkmintbeﬁddthhmryre{armmpeda
has not been accepted or carrled ocut? Why
minlndthcexpcﬂmnlinkam,mnednnthz
new lines a limted life? As & matter of fact this new
and yet the oldest and the most naturml method in
education would have conqured Ewrope but for the
Industrial Revolution. This revolution mnot only
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destroyed village industry and handierafts bot shufted
the centre of Iife and culture from the village and the
town, with 1t economy of small industry and agnculture
to the big industrial clty The skilled arersan and work
man was Do more peeded. All thar the millsand the
factonies wanted was mechanrea!l unskilled abour  Such
sweated factory labour could afford no possilities for
education, Also ths labour 1n the begfinning, was
cartried on under such harh and heartless condityons that
to think of weaving education around it would have been
an insolt and & mockery No soch thing, thorefore
was attempted. In the days of handicrafes the child
shared the labour of the famuly and derived much
intollectual sustenance from 1. The factory syseem and
cty life, more and more cot off men and women from
the natural surroundings 1 which they lived and from
which they denived a good part of thelr education and
cotmmonsense knowledge.

In the educational field therefore, the effect of the
Industrial Revolution was retrograde. It increased vastly
the artlficial facilitles for formal tnstruction of the rich
city dwellers, while it greatly curtailed those of the rural
population and of the army of unskilled labourers living
inthe aty slums The result was that not only m
wealth but in education, colture and sconbility a wide
und unbrldgeable galf sprang up between the city dwell-
g upper and wealthy classes end the resr of the
population, urban and rural.  Before the Industeml
Revolution the rich had no menopoly of education and
culture rather the priestly and the middle classes
consituted a kind of snstocracy of learning  This
aristocracy had its rooe firmly fired in the soil and was ip
constant and clote touch with the maises. It wes thus,

] .
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that m encient and medieval nmes education filtered
down to the comtmon people. The new eduoestion confined
to the rch of the cities, mapped this bond between the
classes and ths masses, The povarty of the lacter was
now combined with ignorance and squalor momal and
materml. Tho 12 1ts turn produced the urban and the
rural proletarat with its manfold problems, that
threaten todsy the internal snd international pesce.
When skdled labour and bandicrafts declined and
their products had no value, their ducti
wn schools would have dade education coatly  at & time
when educxtlon wus not the concern of the state  Larer
on modern governments might have adopted the new
scheme, but then it was oot a guestion of an nsntution
or two but of untversal free education. Even then the
states might bave tried to bear the cost of such & funda
mental nation-building activity bue all the svalable
funds were awallawed by thccvttuodngmmcblm
d by thewr pol and terrrcorial
rrvalnies. Apart fromthe question of cost which wasa
formidable one the introduction of & crafr bereft of its
ecanomic value would have been an artificl and
nnnsturel addition.  The creft would nether have
bccnt-uthtmrlum:vnh any great interest or zeal
The cal reaching of & valueless coaft would not
bave made for correlated education It would bave
fuled to bring out the lstent possibilities of the pupil
Therefore what vh:jduadonal reformers  advocated
)‘n 1 1’1',

This was of course the mam reason why the reform

2 education could not be practically worked out. A
but -4 powetful reason was furnished by the

pontion that the politicans ceme to occupy 1n the naw
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soclety  With the advance of damocracy poltia no
longer remained the preserve of the nobility The middle
classes began progresstvely to axsart themselves and take
part In poblic life The new politicians denved theur
power not from burth or somal status but from the
electorate.  To sacure thelr position they had to nurse
their To do this fully they needed
truining in the use and o skilful manjpulation of words
and phrases. The politician to succesd with the matses
must often try to makc the worse to appear the better
reason and vice versa.  He must appeal by means of mans
prychology He must ase catch-phrases and slogans. He
must appear to redeem his election pladges. These cannot
be fulfilled because they wsually consist of abstract and
general propositions partully related to facts and

But the poli must bow make
out a casc for hitnself and by party  He must show by
meams of words, phrases and propaganda that he has
accomplished what he has never attempted. Has must
also appexr to tho masses as educated refined and learned
in all conceivable branches of knowledge. This can be
pomible only if his education is of a formal and abstract
character As in ancient Greee 0 in the modern
democratic sge 1 knowledge of dialectics mthe Greek
sense has come to occupy an artifichally important
posinon.  In all public schools and eniversities there are
1eb. a tk mock bl and 11

Here the buddmg lawyer and the politican prepares
for tus foture careet  Duscusmons in such socleties are
paturally altogether unreal and unconnected with faces,
The pupil has not yet the necesary knowledge and
experienca for seticus and effectiva thinking, but what
he lacks, i3 made up by the uvwe of formal logic
and el ) of 1 Very £ 1
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therefore the prize boy 1n these schools and coliege
debatex, blomoms forth as the futare politician under a
democratic regime.  This perhaps accounts for the
dearth of real statesmen today It also expluns the
marked tendency of democracies to hypoctisy

The principle, however that edocation should have
reference to realiry and that theory and practice should
be mutuaily combined and strengthened, was never
alrogether lost mght of It gained recogmition in the
science laboratory and the polytechnic  In Euorops end
America, more 30 1 the latter country some of the
biggest and the most flounshung scientific and technical
mstitutrons ere attached to big industry  Even
where schence, engineering and technical insttutions are
not atrached to factories and workshops, the students
have perodically to go to the industrial establuhments
for their practimal work and training In these fields
the principle is recognired that practice and theory should
g0 band in kand, Only in Humanistic studies has this
principle not recarved due recognition.  This, as we have
explamned, was due to the pecular economic and indus-
trl conditons of modern civilimtion and democratic
politics. Yet even hers there has been no dearth of
experimental schools which have yielded good results

However educaton by observation and wark, though
not cartied out in practice, is a fully recognised principle
n sll modern pedagogics, Foramall children Kindergarten
and Montessory systems are in vogue everywhere, Then
there is the Dalton system of laboratory work and the
Project method. Whatever thete new gystems may have
accomplished in other countries, and they have not

lshed much, their § duction in Indin has made
the financlsl barden of educating children prohfbitive
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except for the rich and upper middle classer. In some
big centres like Bombay the tuition fec for a child ranges
from Rs8/ to]Rs15/ per month. To this must be
added a few rupees for conveyance charges. This 1 the
cost of the Kindergarten schools  The cost of the Project
method would be prohibitive even for the nch. The
principles underlying these systems are sound but the
methods are too costly fora poor country Like Indla,
Apart from the prohibitrve cost  these systems cannot be
fully utilized. The education the child gets in the first
few years is followed by the orthodox system.  Whatever
llttlu gan has acerued to him, is lost by years of

and ve intell 1 work mech-
anically done 1 the clamsroom,

‘What Gandhifi proposes to accomplish by his scheme,
is to make cducation, through remunerative and areative
physical work undar the exisung Indun condibom
ponsible and practical. Ha proposes, so to ny to reform
cheapen and extend the scope and the method underlying
the modern system of education we bave mentioned and
square ed \ with app! i theory  This
cannot be done by merely providing children with toys
and knick kpacks, porby work done m ignorance and
mdifference to its economic value, imvolving e large
amount of waste of time, material and money but by
providing a handicraft exactly and carefully lcarnt, whote
cihelency and progress is consmntly checked by the
economic measure, and learne, not only to provide a
modest and bonourablo lrvelibood, butalso as a uwful
and screntific method for purposes of general edocation
Work so carefully and menculowsly done bs scuentific
work. The possibilitiex, therefore, of Gandbiji s scheme
1n terms of real education, which means the growthof the
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wdividual and the social advancement, cannot be
exaggenated

PROBLEM STUDY
After sll education 1 for bife. It cannot therefore
be cut off from life and 1ts problems, Lafe is nowhere
simple It 1 complex and presents complex problems.
Actual difficulties and situations in life are never solved
by reference to one specialised branch or field of know
ledge. Rathar each life problem enters into a number
of subjects It needs for s solution the help of a group
of subjects intimntely related Take for instance agri
culture. It must be studied not only in connection
with biology physics and chemistry but with reference
to economucs and politics. In our schools and universities
subjects dealing with physical sciences are usually cut off
from economia and polincs. A knowledge of the
phyncal sciences may produce a good agriculturist but
unless he 13 convermant with the market and the periodi
cal fluctuantons of prices, unless he knows some rudimen-
tary economics and polines, he may find the bumper
crop be has raised by bis clentsfic knowledge Temaining
unsold in hus granary  What the present-day education
howcver does, it to give the agriculturist o knowledge of
the phynul siences and leave lnm to acquure the
and 1 knowledge, as best
he may b‘y blonder and tral and persomal experence
dearly bought.
The best method of educatron, the one thet woold
be true to life. wonld therefore be to study groups of
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subjects that are mter related, 1n connection with each
other as they present themselves 1n concrete problemt
of life. At a later stage different subjects and felds of
knowledge mey if necessary be separated for further
spechlised stndy  But this ahould be only for parts

cularly gifted students and pot for the ardinary Today
subjects are not cotrelated among themselves, Soch of
them as have no posuble connection in hife are artificially
combined in the curnculum. Edueational work fs naver
concretely integrated or co-ordinsted. Our professors
and teachers work 1n ol andin 1

of what their colleagues in the same institunon ot other
institutiony are doing.  Thus the real complenty of life
problems iy artificaally stmplified, to the detriment of the
pupl and the teacher Education is cut off from life
and ity concerns and becomes verbal, formal and artifichl.
Education that & woven round & craft evolds ths
artificial separation and {solation of subjectn, The work
of diff hers and of educationsl institutions
becomes related, integrated and unified. The institution

terchers and the taught becoma parthers in one co-opera-
tive enterprise. Thus not only makes for the advance-
ment of knowledge but yields concrete practical results
1n 1t process.  Such cducaton becomes s real prepam

tion for Lif and its problems.




TYRANNY OF WORDS

Education that 18 concrete and centres round a craft
has yet anothers great advantage over verbal and theoreti-
cal knowledge. Itsaves the pupil from what may be calfed
the tyranny of words  Every word that the worker uses
stands for something concrete and real It has its
counter-part 1o the external world. Every word that
lacks a patticular and definite reference, the worker looks
upon with legitimate suspicion  He knows that words
are mete symbols. They do not exist in therr own right
As long as they sigoify things, relations and proceises
they have meaning and value. When the things and
relations that words represent do not exist in the external
world or exist 1n an indefinite and {ll-defined condiuon,
bhaknows what value to attach to knowledge denived
from the wso and study of such words From his hand
ling of real objects and knowing their relation he learns
the ongm of words and how they came to acquire mean
mg and what useful purpose they serve. He also knows
therr limttation

Muunderstanding sbout the symbollc character of
words ther misuse and muhandling have produced
interminable squabbles and controversica 1n the world.
Sach controversies could eamly be terminsted by reference
to facts. But theoretical and sbstract knowledge has the
tendency so to cloud the human mind that men and
women ate ever ready to fly at each others throats in
defence of mere words  Nothing hat produced more war
and bloodshed than the loote and woertical use of
langusge, especully of general and abstract termi. Even
scientists are pot free from the entanglement created by
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words, Very often the instrument of language that they
use becomes their master  Sclence should stand for care
fully verdfied knowledge. Bat frequently genemslisations
that serve a1 hypothesis are taken as demonstrated faces
and applied to every-day practical affairs of the world
Fot lustance, materialism 13 but a theory It mnota
acientifically verified fact. It is only a hypothems m
sclence. Onc wonders if 1t ever can be venified a1 a
screntific proposition on which honest and sape munds
will agree.  Yet many philosophers, econommts and
practical reformers and politicians  would use thiy hypo-
thesiy as if it wero a scientifically demonstrated fact and
bass upon 1t their practical programmes. A generation
back it was mechanical materialium that was conclus ve
Today it 1 dialectical materialsm. Both are unproved
hypotheses for facilitating the work of the scientises,
but they have been taken to be sciennfically venfied
truths,

About this tyranny af words Pestalo—1 says “ When
men rush into the labyrinth of words, formulas and
opinions without having & progremve knowledge of the
realitles of life their minds must d~velop on this one
basls of words and can have no other sense of strength
In another place he says, “In Europe the culture of the
people has become vain babbling as fatal to faith as to
true knowledge: an instructron of mere words which
contain a little dreaming and show which cannot give us
the calm wwdom of faith and love but on the contrary
lead to unbelief and superstiton, to selfishness and
hardness, It & indupatable that the mann for words
and books which has absorbed everythung in our popular
instruction. hws been carmmed so far that we cannot
posalbly remain lang as we are.  Everything convnces
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me that the only means of preserving us from remaining
at a arvil, moral, and religions dead level i3 to abandon
the superficnlity the plecemeal, and mnfatuation of our
popular instruction and to recognise Intustion as the true
fmmmnofkmwlcdte. Addmthnthzhmpsofuselca
dull and textbooks d upon the pupll,
oot because of their intningic worth but because of

economic value to the authors who are soqght to be
patronised, and you have a complete and faithful picture
of educatsonal conditions 1n India today

General and abstract terms have no fixed or definite
connotaton. They do not specfy anything that 18
particular and tangible m the world of reality Physical
sciences deal with facts about which there can be
Uttle disagreement between intellectually honest and
sane people.  Socul sciences, like economics and polirics,
dealing with genern! and abstract terms whose connota
tion is at lesst vague, produce a body of knowledge about
which the most intellectually bonest and mne people
can and very often do disagree. There must therefore be
some drfference between scientific terms that have 8
defintte, fixed and not easily changeable content, and
such general and abstract terms -as have no such content
or at best o doubtfal one. To call the two kinds of
knowledge, one der: ed from physical facts and the other
from abstractions, asscientific knowledge 1 to fall mto
the logical fallacy of four terms.

Agan general terms arc formed by abstracting from
factsand reality some of their signtficant charactenstics.
Yet after thi abatraction theyare freely used toprove real
and momentouws propomtions in life. Few understand
that terms like caprtalism, fascism, communism, Gandhi
sm or any 1sm are high abstractions. The meaning
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given to them will accord with no fixed and definite
rality corresponding to these terms but will sccord
with ones predilections and passions with onews
polrtical, soctal and economic labe!l How many in the
world today would manage to remain cool at the mention
of such words? The same word will excite contrary
panions in different minds.  To a fascist, communusm is
ail that is diabolical, darkand evilin this world. It
personifies the Fallen Angel. To the Marmt, however
ft represents all that is good and beautiful, all that
is worth Living and dying for nay all for which it 1s
worth murdering fellow homan beings and aven old
friends and comrades|

Take wnother insgtance The word Gandhum
will raise beforc some, concrete images of reaction,
explojtation  mystichm, supentition and all that »
recrograde 1n the Indin of today  To others it will bring
the vislonof Ram Rajya, whateverthar maybe Ata
mecting in Patna for the arganination of carthquake relief
GmdhmoEtrcdto the Government respectful coopera
tion S¢ in some fic and ultra errtical
minds the phrase used raised images of cringing flattery
support to forcign exploitation and imperalunc prestige
It did not marter that the person using the words wasa
determined opponent of the Governtent and used them
not out of his weaknes bue out of hia conscious strength
It was weil known that :f the Government refused
co-operation, he would go lus way  The enities made no
allowanca for this or for the occasion on which the words
weta used, 1t was one 1n which millions of people, Tich
and poor highandlow were involved ma heart-rending
tragedy such, that it oblierated oll differences for the
the ime being. No allowance was made even for
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movements, there was an savance 1n the study of natunl
sciences. The emphasts of natural science is on the
individual. Socmlsciences, like economics and politics
stress the welfare of saciety  Both value edueation from
the practical and utiitaran point ot view The spread
of scientific, technical snd commerchl institutions is
directly the result of the modern scientific and socologi-
cal spirit. It bas come to be progressively recognised
that the purpose of educatron is to fit the individual to
take bis nghtful place m the ecomomic, socnal and
political Iife of the communsty It 1s no more  prepars-
tion for the spiritual life, for the life hereafter It in
mather that the individual be trained to become an
enlightened and usefal cihzen.

Thus tendency 1n education was further emphasised
by the rise of modern democrscies. A popular govern
ment must educate s masters  The ides originated in
England. In America, Jefferson enunciated it when he
wrote, It is an axiom in my mind that our liberty can
never be safe but 1n the hands of the people themtelves.
and that too of the people with a cermain degrec of
fmstruction.  This 13 the businets of the Sente to effect
and on a genenal plan” Democracy needs for its smooth
working « mmimum of general untrversal educaton. On
the other hand, progremrve mdustrialisation snd mechs-
rusatson need intelhgent workers and labourers.  There
fore for 1ts own needs and for public requurements the
State must educate i citizens.

Education from the earliest times has been conceived
of in terms of character Modern times lay grester
emphasis upon the civic rather than the religlous charac
ter This has changed the complexion and colour of
citizen morality From being based upen religion,
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rovealed or natural, it has come to be based upon scientr-
ﬁcnndnodaloglcnlidmd’ oo-ope:rnﬂonlnd mutual aid
fora purpose, in modern
dmahcom:dvtda(mcumofcrmhxp It equrps
the individual for the secvice of soctety 1n which he too
isincloded. Frow this has developed also the ldea ot
tho education of the defectrve and the cimumal. With
out proper education the formet i3 likely to be a burden
on soclety the latter if not reclaimed, would be a danger
to society

There 18 yet another 1den in modern sociology which
education must fulfil  The mdividml 13 the epitome of
the face. The culture and advance of the race find
their highest expression 1 hum.  He reflecss 1n himsel,

the socal mind He 1 the inhentor of the past.
He has to leave thus inheritanca not only 1ntact, but also
increased and enhanced by hus own individinal contribo.
tion for those who follow him.

All these different trends in the scientific, socul,
economic, polidaal and cultural fields, have their fnflu
ence on modern educational thought. Ifedux:nmn u o
fulfil these naw wspl and d d:
mcthodmmbcfuundtcrk. Thum:thodi:whc

and ical. It must concern

ucl'not only with theoretreal knowledge and mstruction

but with work, tcnvity and experiment. The earlier

theoretcians and ref such a3 R Pestallozzi,

Herbert, and Frocbel a3 we ha ¢ scen, lppm:chcr] the

question of method from the pracrical socrological wiew

pom:. Mcre tlun edocationists they were reformers

b Tb:y herefote tred to solve the

L todnt, ctical social refs

Others (olluwhu them hzvc done likewise.
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If educatronthen 1sto fit the future citizen to £ill b
role 1n society he most cultivate 1n school the characrer
appropriate toa social being.  He must be trawned for his
future fe. He must not only learn poliical and civie
virtues theorctically but he most practise them, even
while he is at school If he Bto bes member of 2
democratic state he must learn, 1n however small a degree.
th art of self-discipline and self government. He must
be brought up 1n habits of co-operation, obedienceto self
1mposed laws and discipline appropriate to a free cltizen
who 10 humself 1s both the ruler and the subject Hae must
cultivate breadth of vislon, toleration and good neigh-
bourliness. While asserting his own legiimate rights
be must be prepared to discharge faithfully the obliga
tions 1mposed oo him by the fact of his enjoying the
blessings of & progressive and civilised society

In all Western countries effort iy made to develop
this side of the pupilscharmcter Inthe school there
18 some kind of y lfe and a of self
government. In America this ides is carried further
than 1n Europe. Fomster 1n his work Political Ethics
and Politial Pedagogy gives his view on self govern
ment thut  opothing arouses youths to political
consciousness and political collaboration ina constitutional
state more than the early formation of the habhis of
learning responaibilities which call for trust, implidt

effort at | ducing into life conditions
which they themselves have established.”

1f self-ducapline and self government in educatwonal
1nstitutons are oot to degenerate into mere forms and ¥
we are to be raved from witnessing the farce of legisla
tive apsemblies and parliaments, caricatured in schools
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and colleges, there must be some real problems which
the pupils have to solve. There must be some kand of
genuine orgamised socuety 1n the school itself. If mutiml
help and oo are not to be d of all ther
content, the society in school must be engaged 1n some
frmtful creative sctivity Thls is best supplied by the
orgenisation of an art or u craft 1n the school. Ths velae
ofuumnlnhom-un principle of slf government can
scarcely be Here self-go 13 nesther
imposed upon the puplls from sbove nor mimicked by
them but grows out of their daily needs and requure
ments. No art or cmft can be soccessfully practised
witbout a pravicosly settled plan and purpoxe for which
the members of the whool have to organise and discipline
themselves. The tcachers and the pupils have to co-
operate in order to bring about the desired resalos. The

greatest wmpetus to  democratic  slf goveroment i
schools. It also provides opportunities for the cultiva
ton of political and civic virtues under the expert keader
shup of the teacher

Apart from purely political and civic virtues the
labourr school encourages the cultivation of moral virtues
The momlity of to-day may not be based on religious
dogmas, specially those of a revealed religion, It should
be based on the enlightened expereence of the race 1n
many felds of sctivity  Whensucha mnnhry h grven
an external form and b institutionalised, the §
crested sbould b in accord with the results of science
and the economuc, social and political ideas and ideals
prevalent in modern timew,  Cutrent momlity cannot be
cut off from the sum total of bfe as ft s lived in the
complex world of to-day It must nlso periodically change

s
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with the advance of knowledge. The basic pnnaples, for
wstance, of truth, justice and non-violence must remain
the mme for they are at the root of the social order
Without them no organised life 18 possible. But these
prmeiples have ever to be introduced in changing forms
and institotions. To-day we may not mould our morals
and embody them 1n institutsons of a bygone age, histonc
and prehistoric. 'We may ulso not buttresy this kind of
morality by the idea of the fatherhood of God and his real
or supposed commandments. We can only build momlity
an the sctual fact of the brotherhood of man and his
consequent equality and liberty The general rule for
average man and woman today will not be the wll of
wy father in Heaven but the golden rule of do unro
others a3 you would be done by

Thus new momlity cannot be bullt on the hasis of the
erarchy of claset or castes, It cannot be built on the
supposton of & lelsured and cultured clasy apart from
the toiling millions, It must be based upon cooperative
human labour This must exclude the bankering after
special privileges acquired as a result of birth or even of
religious smnctity We have already mentioned that the
prmmciple of co-operative labour cannot fail to evolve
wdexs of truth, love, justice, peace and ducipline No
co-operative enterprisc can work without these virtues
amang the co-opennting umuts. Without love and non.
violence the enterprite will lack cohesive orfanimtion
proper and purposeful co-operation. Many other practd
<al individual virtoes must resnit from work carned out
with o purpose and that of public corporate good. The
resultant group cohesion and pstnotism will not be based
upon explottation and earth hunger They will take the
form of the solidarity of workersin all the various fields of
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activity of a complex society A soclety of workers will
ot be interested in the exploftation of each cther All
zhis will lead to an enlightened rational morality frec
from the superstrtion of rigld custom and religious dogma

It is therefore in the fimesy of things that while
emphasming mom) traning which shoold be imparted
through work and the personal Ufe of the tescher
Gandhiji’s scheme makes no proviston for the teaching of
particular religions. Tt is not anti religsous or Godless o3
10 Ruyna, but it allows the urmost freedom to the pupils
and their guardmns 1n matters religious. The parents
are free to provido any denominational education th-y
<haose for their wards, The state which belongs to no
particular denomination but to all, very wisaly lcaves
this delicate and highly complex and pre-emmently
subjective activity o the free cholce of the individual
The result of this will be the spirtual emancapation of the
{ndlvidual. Tt will gve an immedmte accemton of
strength to ideas of mutual good-will and toleration.
Favaticism will be at a discount  Religion will be the
private concem of the individual. He will be free to
decide hls relarion with his Maker if he beleves
one, or between him and his jnner  desper and
profounder instincts.



THE PRINCIPLE OF SELF-SUFFICIENCY

We have In & previous section mendoned the two
underlying principles of Gandhiji’s new scheme of
educntion, We have so far been discusmng the one,
that Basic Education should centre round a craft We
shall now discms the sccond bamc principle of the
system, namely that thewernft chosen should be 30 leamnt
that 1ts produce may bave cconomic valoe tufficient tor
defruy the tuition expense of the pupil

Both thesc principles wete opposed in the beguming
by thc learned They were on the one hand convmeed
that {t was impossible to weave all literary and abstract
knowledge imparted {n schools, round a handicraft and
on the other hand, they thought it was not possible for
a bendicraft to be rufficiently ive to provide
for the recurring cost of tuition.  If somchow tho latter
was mede possible, it would resolt in the neglect of
intellectual work end 1n the sweating of child labour
Ay time went on, however it dawned upon the edoca
twonists that the first was a well recognised principle of
cducation and it was in comsomance with the most
modern principles of educational psychology and scicnce.
But the second, the principle of economie self-suffiacncy
they thought and think as unpractical, nar harmful A
great deal of doubt about self sfficiency was rased by
Shri Narendra Dev the mover of the resolution on Bame
Education, both 1 the Subjects Committea of the
Congress and m the Open Session at Haripura. He spoke
unreservedly in favour of the first principle and was
cutious and cven sceptic about the second. The
sdvocates of Gandhuji s schemes also scem to have been
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mather apologenc, m deference to the criticm offered
They have modified theic statement and declared that
the craft must not necsurily pay the entlre tumion
<xpenses but efforts must be mades to see that tha work
done has some cconomic velue, This, of coume, is
necesmary if the work is to be carefully and soennfically
done. It will cnsure the efficlency of the pupil and the
teacher Gandhlji also secms to have no objection o
the modification of the principle of ccomomic valu. of
the work turned out He thinks that if the pnocple
of making work done in the class cconomically paying
13 recognised, the rest would depend uwpon the teacher
and the management,

This is good so far as It gocs. Bot there are likely
dangors in the postion, whach if not guarded agamse,
will make Gandhiji's scheme as unworkable as simlarly
conceived schemes in the pest. The danger of thisumn
Indma {s ren] Recently cvery educational conference
cenrral or provioeial, has recognieed and r-commended
“the principle of Imparting cducation throagh craft work.
But if there i3 any divorce batween thiy and the princple
of economic self-suffciancy the scheme is bound to fail
If proper attention is not patd to the economie value of
the goods produced by the children, 1n course of time
the value jon will a her d With irs
diuppearancs it will be an casy step to have unremu
Terative crafe work petformed indifferntly T work
will be done without the necaasary scentific and
meticulous care.  This will noc only affeer the quality of
the work but also the quality of the cducation based
upan it, Mor-over a1 we have already mud. it will
add very greatly to the cost of edvation. Ultimately
th nation will not he prepared to bear this bug  cost
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Stowly the bandicraft will be abandoned even s it bat
been 1 many experimental wstitutions {n Europe and
Amenea  The pnnciple has been recognised but its cost
hms been prohibitive. Therefore it 13 conndered
unpractical.

Also of the work done has no economic value it 13-
cut off from realtty and the facts of hfe Work done
becomes only a mecans and a3 means it 15 likely to fail.
Gandhijt s scheme 15 ane whole. If one past is emphasis—
e to the neglect of the other  the whele schome whichr
I a0 otganic one, will sooner or loter collapse. For
Gandhiji, craft work 18 not merely a means of Urerary
cducation; it 13 also an end 1n itself.  Unless cmft work
utreated of an end in rtself, it wmluacmogrmivc\y

s value, cffi 2\

Luterary edocstion is also oot merely an end in rtsclf,
It1sa meons for the proper performance of the craft
work. Without jr craft work will becomo mechanical
It wnil be performed wn the tradmional way that 1,
looswcly and unscienttfically Loosc and fie craft
work a3 an educational method has lirtle value. On the
other hand, intellecroal education that centres upon a
croft enbances the valoe and efficiency of the craft Both
actand reacton one snather Both are alternatively
means and ends, They mutusily sustam 2nd strengthen
each other Any over-emphasis of onc to the neglect of
the other will adversely affect both.

It was reported sometime back that a high educatronal
authority while pexforming the operung ceremony of &
Teachers Training Schools for Basic Education, said that
he was not much concerned {f the work done had no
coonomic valoe, Bot perhaps he was not thinking of
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Gandhliji'sschetne of Basic Education. He had some scheme
of his own in which Gandhijis mun pnnciples were
loasely accepted.  Any way those who are indifferent to
the economic valuc of work turned cut will soon find that
soch craft work as a method of educaton becomes
uapractical. Situated as we are, md conndering our
political and finenclal bands and the of
universal education, Gandhijis scheme worked in his
spirlt and not merely 1n form, 1 the only one which hes
any chance of accomplishing the end in view namely
unmiverml ceducatson. There isno other practical way
before the nation to-day
But we are asked by our soculist friends of this will not
lead to the explotation of child labour This objection
we must repeat, 1sa concrete erample of the tyrammy
of words. Child labour 15 condemned straightway
without going into any forther detmils about it It will
not be out of place therefore to quote the communmt
prophet and the communist scripture on the point
Thexe cannot fafl to carry convictson and deade the fsuc
Here is what Marx myx
“It is necessary to indicate the age below which
children should hot be pormitted to labour A gener
al prohibitlon of child Labour 1 inconsistent with
the cxistence of large Industry and thercfore can be
noching more than & good watention. And even if
the [ntroduction of such a prohibition were ponsible
it would be a reactionary mcasure. By smrictly
rfulating the worker s time in accordance with his
age and takmg other precautionsty measures for the
purpose of protecting children, the carly union of
work with hing s a mighty instru-
ment for the transformation of the present soclety
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The question bowever 1 tarsed if the work turned
out by the boys will really pay as much m it s
expected to pay that is, the allowance of the teacher
In this we can only rely upon the experience of those
who have worked i the fild of some handicraft and
carefully calculated the earnings of children between
the ages of 7 and 14 At Wardha experiments have
been carried ont by Shn Vinoba Bhave at the Nalwadi
Ashram.  They go to prove that two heurs daily work
at the Charkha will give an average pupil an income
between Re. 1/ to Re, 18/ per month. The calculation
has been made on the baus of & minimum wage of annas
3 for an eight hour working day Three annas per day 13
the minfum wage pad by the spinners amociation these
days.

The figures worked out for the last few monthy at
the Basic School attached ta the C P Teachers Trmining
College at Wardha, indicate that the above 13 a fair
estimate.  After 3 months practice at the takl or
rather in the fitst three months of the experiment
pupils turned out work of the value of about annas ten
per month cach. This wos after making due allowance
for wastage. If three months practice ot takli gave this
Tesult, it b not extravagent to expect, after better prac
tice, & wate ranging between a rupec and a rupee and a
balf per month per pupil, specially if the takli 15
replaced by the charkha  Card-board work yrelds
tugher figures. The students at Wardha coold earn by
1t even in the first three months or 30 Re. 1/ to Re. 14/

Now the average pey of a village teacher in India s
pot more than Rs 10 to 12 per month. Thu 1 all
conscience 1 very meagre for those who are educating
the mtions children A better pay wall have to be
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given, Immedute mercase in the village teachers
emoluments should rase his monthly allowance to
Re. 20~ at least. A class of 20 to 25 boys working at tho
<harkha for not more than a couple of hours per day
<an easily carn this smount, during the month  In other
bandicrafts, such a1 cxrd-board and carpentry more than
this can be enmaed without difficulty These ar tho
<ecanomics of the scheme. But after all the economic
quesdon is one of the ficts, not of theory  The results
<an be observed by anybody interested in factual calenls
tions ar Wardha, The reachers there keep a very sericr
and eccurate duary of each pupl s work,

But wc arc told the natoo may pot wane to stick o
village industry end might want to induntriabs..  What
then! Suppomng the patton abandons village indusery
in favour of ccotralised 1ndustry yet the latter cannot
be tntroduced 1n schoolt for purposcs of eduanon, In
Russla puplls below 18 are nor sent to big facrones
Polytechalsation in cducation s carmed an by means of
handicra ey and decenrralsed school workshops  The
facrory supplies the school with maternl scrap or other
and tools for the workshop  Uswally it cquips the
workshop and sometimes provides the anstroctor  In
Kharkor the factory w which 1t (the school) was
attached had d-tailed & highly qualiod engineer who
was & teacher to supervise the polytechnral work o
s, that it was carri~d on a3 cJucation and not as training
forx trade.  He spends st eral bours daily ar thaschonl
The workshops n this school were extmordinarily wall
~quipped.” This is what is happening in the workmans
heaven where the nanon mands for big ¢-neralusd
industry

InInda ot unforrumste combnatma
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unique and special circumitances has not presented us
with a clean slate on which to wnte any characters we
choose We have to follow the coutse of histoncal
progress 1n our land. We cannot at our will and com-
mand create over night & new order of sotiety  Even
1t the nation decides to indestrahic and mechamse,
1t wll find that thn requires veveral decades. Inthe
meantime 1t will be immensely advantageous toarrest the
decay of cxisting handicrafrs and if possible to add to
them  Even in industrmlised countries like Japan there
1 plenty of wcope for handicrafts and village industry
With the advent of electricity some of the highly
contralsed industries can be decentralised.  Ulnmately
if the namon ever decides to centralise mdostry
completely 1t will find that 1t has more akilled and
cfficent labour than it would have if there wereno
bandicrafts, A crafaman is always a better mechanic
than @ mere unskilled labourer  But as we have already
poiated out, even when the mation has completely
industrialused 1tself, for educational purposes 1t will have
to cstablish xchool  workahops where handicrafts are
carcfully learnt for the sake of general education. So
whatever view we take, Gandhiyi's scheme will b useful
to the naton,

But what will hoppen to this huge production turned.
out from thousrands of schools? The very persons who
raise ths question also tell us that the economic
condition of this country can never improve unless
production of all sorts is grestly increased. India s suffer
ing from under production, in both agnculture and
induetry  Iris oot able to produce goods to mtusfy the
present effective demand of the nation when it is half-
starved  halfclothed, and defectively supplied with
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mat-tial goods. Why then should the critics be afraid
of this new source of productian 7 All wuys and means
towards the destred aim of increased production shoald be
weleomed, a3 long os there is 1o glar and overproduction
Our opponents cannot bave it both ways. They annot
cmplatn of under-prodoction and yet decry & scheme of
ixreased production smmply becauwse the machine that
produces goods 13 the highly complex human machine or
the primitive one that can be worked with the hand and
not one imported from abroad. After all what s of
the essence s mcrcased production and not the sort
of machine used.

Bat still we are remunded of the dulocation that will
result from this new production being thrown oo the
marker Wil r not disturb industry ? Will i nor
competc with private enterprise 7 Let us see if this need
teceswmnly happen.  India nesds incressed producton
If ths has any meaning, # only means thae India is todry
purchaning huge quantites of food and otber raw and
manufactured articles from abroad. If it s a0 all

production within our borders  should go to
replace foreign imported goods. There need not be for
wlong time to come, any competition with indigenous
enterprise and indusry  Whatever plan the nation
adopts for incremsing production, some sort of economic
planning will be necessary so that the new prodoction
may not He on the natlon s bands.  Whatever the means
employed, we shall have to adopt suttable measures to
scc that the new production doces not conflict with the
other nath o production but delves away from our marker
forclgn goods Thercfore Gandhiji insists that the
vroduce of the schools must be the charge Bf the
fovernment, The government will have to
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weanlth produced for its varous and varied requircments.
Marketing facilities will have to be provided for whatever
remains unused, No wise government will provid thete
tncilitnes, at the expensc of the already exmsting 1ndige
nous enterprise. It will first tackle foreign imports Ifa
government iy not very foolish, this little planning should
immediately suggest itzelf I believe, 1n order to finance
therr plan of universal education, the provincal
governments combined even the Congress governments
alone, can bring suffictent pressure today on the central
government to cnsure proper safeguards against the
amportation of unwanted articles. If need be to support
such schemes of national good, ional deadlock
<an be creared. These will have the support of the
peaple and 1n the end the central government will have
no cholce but to yield,

Gandhiji has declared that 1f complete prolmbition
results in loss of revenue to such an extent that provin
<ml governments are unable to balance their budgets,
2 united demand must be made on the central govern
ment and if this demand 11 pot accepted, deadlocks may
justifiably be created for such a noble cause. If such
2 pressure can be put 1n the matter of prohibition,
it can also be pat 10 the interest of a scheme of univ-rral
education, which is as important as prohibition, Amy
way If Gandhiji 3 scheme is theoretically sound, it 13 upto
the provincml governments to put forth fforts to make
1t prectreally workable  Of course, there will always
be some gap between what i3 theoretically and prcti-
<ally posible  But this connot be helped 1n this imper
fect world. The scheme 15 after all worth trylng
Nations and 1ndividuals can learn only by trial and of ft
must be, by feflure. How many schemes has not
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Bolshevik Rusan tried und accepted or refected in th
lazt two decades? Why should we not try & scheme
that opens out such bright possibiliies industral
economic and educational ?

MAIN PRINCIPLES OF BASIC EDUCATION

In an enrlicr section we have given brefly th
opinions of same of the philosopbers and reformers n
educarion since Romsenn, who have advocated activrty
and craft work as o necessary part of educatton. They
havc advocated these principles mainly from the socio-
logical aod pedagogieal viewpoints, Very few of
them have as clearly percerved the potentmlities of crofr
wotk in the way in which Gandhiji has covmaged them
The latter s enunclation of the caft principla 1s bold
and clear and goes further than what was contemplated
by those who ded hum. It 13 therefore necessary
at this stage to understand the full implreatons of his
new scheme A brief statement of the steps he proposs
will help to clarify the position and bring it out 1n relief
against what others have advocsted and attempted
That Gandhiji has not been influenced by any of the
reformers or movemerts in cducation in Europe and
America in modern times need not be stressed here.
He has initated reforms in so many directions and has
advocated such navel and revolutiomary methods for his
reforms that ft will not take away from his greatnes
and genlus if we do not insist upon his originality in ths
rarticular fisld  Bricfly stated then, the vatlous romts
of hus educational reform are —
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1. Education up to & paracolar muumum standard
should be univerm! for all ciizens, male and femnle, It
may not be compulsory to begin with but as facihinies
are available 1t 13 to be compulwory This universal
minumum education be calls Bamc Educarfon.  As the
present system v of foreign importation end antw
natiomal, hit 1 national.  Therefore it is called Basmc
National Education.

2. The course of this edacation 1 to run for sven
years, beginning from the age of seven

3 Bamc Natiomal Edacation does not concern nalf,
for the present, with the pre-school stage or the
post-banc stags.

4, Basic Natwoal Ednestion muost be imparted
through the mother-tongue.

5 In sts method it must be woven round some art
or handwraft, Al inteliectual instructson must be
1mparted through the nstrumentality of the craft chosen,

6 'The craft chosen must be learnt systematically
and sclentifically with aview to efficiency and practical
results. It must not be learnt merely as o moans either
for intellectus! wotk or for economic selfgufficlency It
mus be both &« means and anend.

7 The prodoct of the craft muost be economi
cally paying.

8. Efforts should be made to see thar the money
value of the work done covers the pay of the teacher

9 Tha state should provade the rest of the expenses,
of schoo! buildings, furniture, books maps and the whole

-of the apparatns incinding tools, ctc. for the crafe taught
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10. The State should undertake to utilise the produce
of the craft by which 1t may meet 1its own requirements
or thase of thelocal bodies where tho school Is establ;
shod. For any cxcess of goods produced, the Scatc
should provide marketing facilities,

These are in brief the maln principles of the new
acheme. Many opponents of the scheme have talen thes
polnn ne-pnmzely and criticised them, without trving

d the full Licat of the whol of
xbe reform.

THE DIFFICULTIES IN THE WAY

We have said and hope we have proved that the now
method of Gandhijn is simple, natural, scxentific and
prychological Bu::mnet.hclcuthcrem:m: difficul-
ties in fts which, if not sur d arc sur
to bring about the failurc of the cxperniment. The
greatest difficolty u to find and train the necessary
t\::r.hcnforth:x.beme. Mos:trftboscwbo aro already
1n the prof of 1artiating and working
out new ideas GJnd]n]ll method bowever requires
careful and canstant attention, vigilance and missionary
.cal. The teacher has to labour here more than the
pupils. He bas to be not only carcful but active and alere
He has to be perthcular about every detail. He must keep
a strict diary of whatever is done in the class room. H
has to keep & carcful record of work turned out by each
pupil every day

Even then what & clever teacher does, may come to
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be the norm. It may be systematised and recorded not
for the shmulstion of thought and invention but ws o
pattern to be carefully copied.  Asa matter of foctall
Iearming and teaching 1n the past became formal, ngid and
confined to words, becuuse teachers fafled to be careful and
vigtlant  They followed what was chalked out for them
by the gifted among thewr ranks.  They failed to use thar
wnrtanve Thus they brooght about the degenerabion
of knowledge 10to scholastictsm.  If Gandhin s scheme s
10 succeed, cach teacher and each claws will have to find
out, after a careful and patient study of all attendant
circumstances, the way that wnil be most appropriate for
them. Inthe post, evenin pioneer schools which broke
new ground and opened up fresh ficlds, n course of time
work became stereotyped and consequently lost its fresh-
nesy, vigour and dynamism. The teacher thercfore has
always to be onhis guard and scc that even where he
createa forms and systems, these grve oaly guidance and
dircetson  wathoat destroying originality We are hiving
not m stanic but indynamic times Everythmg is in a
flux today more than ever before. The teacher has
thercfore to be progresnive and moving. He may not
rest on his oars.  Every teacher has got to be s inventor
and initmtor  If one process brings static conditons,
hc bas to vary the process He has to find our for
humself & new way of approach, No partsculst approach
can be best for afl times and under all circumstances.
Books for the teacher as well as for the pupil can be but
snmuiants. They must never impose their rigad authotity
on the teacher ot the taught,

Thus will knowledge remain fresh and be stimulated
by the cmployment of cver new forms and methods.
Thos will 1t get free from the entanglement of mere
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words. If the above difficultics are succcmfully guarded
afainst, both teaching and learming will be joyous, easy
and fruitful.

BASIC EDUCATION-ITS PLACE IN
GANDHIT'S PHILOSOPHY

({) SCHOOL, INDIVIDUAL AND SOCIETY

Fducation concerns itself with the trmnmg and
development of the indmidual. But the human indi
vidual ateains his individoality ooly iz 2 group, in some
sart of soclety He does pot develop in & vacuum
There can be no human growth withoot the socal back
gound  If an wndividual renounces the world and
becomes a recluse or an anchorite, this too is against the
background of some kind of socul order His very
retirement. if it is of any high order,1s for a social
parpose, Mere renuncation and retirement, davold of
any ulterior sochal parpose, unlesy it 1 temponary and
for training, 1 an act of efoistic nlfishoen, however
nnctified by religion. It 1 a mild kind of explodtation
of soclety Society makes even tho anchorits s life in
the jungle passible. Without it be will not have the
nccmryphnlamenhndmnlmm Every
genuine renunclation, therefore, /. sddition to the aim
ofpcrfccdon-ndsd!ralmdon.kceps before itsalf the
ideal of social service by example and precept. It is both
“for the individaal and for society  Sach was the renun-
clation of the great teachers like Budha, Christ and ™

‘
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Krishna, It was & kind of duscipline for perfecting
themselves, %o that they might mould society the more
effectively

The fact i that society and the mdividual can be
separated only 1n theory  In actusl life both go together
and are inter related. This inter relation can only be
1gnored at the peril of the indrvidual and the society
Any over-emphans of the one wall be ot the expense of
the other Such over-emphasis destroys the balance
winch & true and lasting crvilmation peeds  Most of the
trouble of the world has been due to the loss of this
l:nhm:e. Somr.dm.u the individual with his anarchic
t fugon m soctety At other
times society 30 crushes the individual thar his nmative
and personality are lost and he becomes a mere auto-
maton. Humanity has been oxcillating between the
thesss of the indvidual and the antithesis of society
The proper synthess, if it has ever been achisved, has
been short Lived

Education to be effective and  fruitful must
therefore, without neglecting the individual and hix
Deeds and requirements, have 2 social settaing and a social
aim  The ancient Chmese sege and philosopher Confu-
crous, brings out the connection between education and
the Lfe of the commumity and the mdividual thus
~ 'What heaven has cooferred 13 nature: an sccordance
with nature is alled the path of duty Reguolation of
thrs path is called instruction.” Now doty has both
wn indrvidual and social comtent. Coming to more
modern times, Profersor John Dewey defines education
* as the procen of remaking expenience, giving it a more
sochalist value through increased individual experience
by grving the Individual better control of his powers.
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Agin, Professor James defines educatron as = the orgam
sxtion of acqmured habits of action which would well fit
the individasl to his physcal and soczal environments.

The prescot system of education in India bas, as s
well known, very little socul purpose  Its mam aim 3
that of solving the mdividual 5 bresd problem It 18 no
wonder therefore, that even this remains wnwlved.

Then educatson 13 for bfe  Life implhes some sort
of soc! organusation  Each social order has, therefore
devised approprste educatron for s necds and ends.
Agaln education Is never merely for the acquurtion of
fnformation end knowledge however useful, but for
develaping character This character the individual
cannot develop 1n isolation It 1mplees a socm! atmos-
phere. Society gives character whatever meaning 1t has.
History gives us cxamples of societies with vanous aims
and purpases  Each requires in i atiens appropmte
character There have been socteties organised predomi
wantly for milltary purposes. Others had spiritual aums.
Then there have been commercial and industrial societics.
Each society devises education appropriste to i domi
rant purpose.

The earliesr avilised people who are known o have
developed a complex tystem of cducation were the
Chinese. Education in China bears the closest relation
with lifc and the social structure.  Nowhere his educa
tion been more successful in producing a dsunct type
of highly cultured wdrvidual whbo has more or less
temained the same through the centuties. The ancient
Hindus had their own correlated system though prinas
pally for the higher castes. The four great objectsin
life, four duties namely Arth, hamas, Dharma and Moksha™
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had to be performed through four Varnss end Ashrams,
Fulfilmrent of these has referenco both to the individual
and to society  The ancient Spartans devised education
appropriste to the polity and aims of their state. Theur
education was predommantly military  Atheps bad s
own system. The medineval social order hed its own
particular system.  Rurope 1o modern times has devised
some sort of system for its dominamt purpose

newly formed Communist State of Rumia has s own
system of education devised for the cnds thar the stats
keeps before itself.

Without going into the question whether an mdi-
wvidual or & socwety can be thoroughly and eotirely
changed and moulded by a particular system of edoca-
01, or there are certain instincts and tendencies, winch
™ tducanon can ennrely change or emadicate, we may
wke up the middle view thar cducation is
one of the major factors in the moulding of the indrvl
dual and for grving duection to & society Each socisl
unst hes some kind of consaous or uncoascious purpose
Tts education too gets moulded after this purpose. In
forming the chamcter of hu puplls, the teacher has
conscaously to keep before himself the progress and
folflment of this purpose. The aim in view may
bhowever bo achieved by a number of edocational
methods, though there is some necemary connection
between ¢he sim and the method. But whatever be the
aim the method has to be scientific, psychological sand
efficient. Jtsnustt be easy and patural. However certatp
metbods 4n education are more Approprmte to cerain
social ends than others. It will not, therefote, be omt
of placa bere to examine the new metbod of Gandhijl in
the light of the social aim he s 1n view for his natlon,!
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The(m GANDHIJI'S PHILOSOFHY OF LIFE
aim thit a particalar sacicty keeps Before eself
necessarily follows closely the ideal that 1ts represents
tive members keep hefore themselves for individual
growth and fulfilment. This indrvidudl ideal b power
folly affected by what it believed to be the origin and
the destiny of the indl rdual. For Gandhiji the 1ndvt
dual hes & divine ongm. He has al®o a divine destmny
His aim therefore must necesmrily be spiritual and not
materisl, If he is to achleve this aim he must been
end unto humaelf. He must not be used as a fneans.  He
must oot allow himself to be so used either by other
individials or by society Surely he bas to work our bis
divine destiny 1n society- but f his highest good cannot
be achieved through a particular social order be has the
right, nay the duty to revolt and cut out a Dew path
for himself But this revolt must not be merely for
1ndrvidual but also for social ends.
For the materulist, individuat as such is no end in
He has in facy no existence beyond the tempor
ary one in which he bappens to find himself today He
ditsolyes and d s with the dhsolution of the
body There is no conunnity of Lfe for him. There is
no personal immortality Soclety » conduuwous and it
bas & sort of amortality  This immortality consists in
ding eternal p ‘This is the ever
incremsing mastery over mature and the resultant refine-
ment of culture snd clviliation, though this s not quite
10 apparent in mod M wcKcty The individual duappears
and dies. Socicty lives on, Progresses and works out
ever higher forms. Ther is and an be noend to fte
progress. Indivsdnals must therefore necessarily be
means to its ends. They cannot chi m an independent
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existence. True, as wciery sdvances mdmduals of the
future will love vicher fuller and nabler lives  But there
1 po such thing as perfection for the individual here and
oow or imtnortality hereafter  Hu work 11 done orhen
he has helped o push soclety forward There can be
of course no perfection even for socsety The goal ts
ever thifting foreard,  Whether the indroidual, with slt
bus bopes and faan, by trnls and toibulatons, bis joys
and sorrows, will ever be satufied with an aim which
lies outmde of himself for which be hat to work and
suffer whoss triumphs be as an indvidual will never
witnass or enjoy 13 a question beyond the scope of onr
presenz study

For Gandhip the individual must work out his pet
fecton 1n a spintwal soclety Such a sociery must be
based on principles that will lead the individual on to
s divme destiny  Boefly stated these prnciples wre
thote of fove, non violence, truth and fustice A social
order based upon these, excludes all explartation, econo-
mic, socisl, political or even religious. The economic
field 18 not the only Geld for exploitation. Power may
be denived from a vanety of sources and it my lead to
the expl of the unfc e and the weak ina
varicty of ways The greatest scourges of history the
tyrants sad the dictators, thote who have nsed vast
numbers of men and women as means to their indreidual
ends of afgrandisgment, glory and succeus, have not been
neccwarily thow who were m posseasion of or cared for
tconomic pre-eminence.  Most of them were indifferent
to the acquintion of great fortunes cither for themselves
or for their descendants. Some of them have ceen
been ascetics i therr personal lives, but they had an
mordinate and overpowening lust for power The dicta
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torsof today do not exploit therr fellow—crtizens by meany
of, or for the purpose of wealth, asthe capltaluts da.
Thrymkno'ntobcdmplnand:venlmnlnd:mpu
sonal [ives and tastes. They have got thor present
pontton not by the manfpalation of economic forces but by
wing power polrtics and subtle and prychological methods
of appealing to common human passwons and by
wass propaganda.

The social order that Gandhiji contemplates mast
therefore be free from cconomie power or any other ex
ploltation, If this 13 to be accomplished, society 3 politics,
18 ctonomic end socul life must be bmlt on non violence
truth and justice. If any of these prmciples are abaent,
and to the extent to which they aresbsont, there u
bound to be exploitation. Whenever there is exploitatson,
mns divine dignmy 1 offended and ho becomes & mere
means and not anend 1o himself. Gandhip therefore 13
agunst all concentration of power social position, or
worldly joods in the hands of the few  What he contem
plates Is o classless aaciety of workers. Husuereranceson
this point have often betn minmderstood and ba e
produced confusson. He bas on several occanons said
that he believes in the caste system.  He 1510 the habit
of using old words with a new connotatron, which can be
gathered not from & particular statemens taken n bsolat
{on but &3 one intimately connected with his thought and
philosophy 5o wmterpreted e would appear that what he
means by cawts system 13 no” whatiscorrene mehe present
day Hindu soclety and what the orthodox Hindu uader
stands by fr, but somethin, qumite different. Whar he
means 13 thvision of Labour and #pecntisarion of fun.twns
according to an  individuale nature ( Swabhava)
according to hus natural Chereditary ) and acquired ﬂ'
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He contemplates no sepacste castes ot clagses hierarchy
cally arranged  He does not bowever belleve that this
classless worker s soclety must necessarily be built round
centralised big mdustry Thay indivadually controlled
ceneralised big fndustry lesds to exploitation needs no
proof. It is there and goes by the name of caprtalism and
has produced most of the wmternatioval and inter-clasy
yealousy and hstred, leading to civil and external strife,
that 13 witnesed today the world over It u however
suppased that socislised and pubticly ovmed and contyol~
led centralised big industry and business will not lead to
explortation. But whatever expetience we havein this
drrection, and 1t is confined to one counrry only Rassiz,
whers the experiment ix being trved, goes to prove that it
has led to dictatorship and bureaucnatic rule, whers every
actieity of the citizen 13 strictly regulated and controlled.
Sach a sockety must of necesuty ngorously exclude all
devistwon 1u thought and action from the prescribed forms
and standards. It must segulate the entire life of the
isdividust. As an enerthests to ancegalated indtvidoalism
working for private and amarchic ends it may succesd for
& time, but m the end 1t is bound to cripple the
indrvadua! by taking awxy hus innative and freedom of
action.  Irs revalotionary ~eal of today can be no indica
tion of its very great Lmitstions and the germs of decay
that lie concenled within ft. Inorder o save freeif it is
alrezdy making dangerows concesmons that do not
altogether square with 1ts equilnarisn philosopky More
over ity authority 1s based not on moral but on phyncal
force. Physial force and violence are not only
andemoctatic but they are bound to lead to exploftation
of wome tott or the other The noneexploiting society

Gandhin 3! must p tvely rely wpon
mn!fg)rcundmmlnna:ims. ¢ 7
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To avoid therefore unregulated and anarchic in-
dividualum of the capialist system as also the crushing
concentranon of power of the communuots, Gandhij
propases oo build the economic and social structure on
decenrralised agriculture and industry In pursmance of
this mm he advocates cottage and village industries on
the basis of imited pnivste property  In this ho works
more in accord with human history and pyychology than
tha Russten reformers. But in order that private property
may nield the best maverial and monl resules, it moe
not be allowed to degenerate into private big fortunes,
descending  undivided from father to son by lawaof
mbentance. Decentralived willage and etage industnies
chetk the sccumaulstion of big fortunes st therr very
woarce. [f this oryfimal bandicap 13 not enoagh Gandhiji
will not hemtats to put legal dismbilittes such as
inherftance and death doties and such like taxes against
the sccumatation of big private fortunes.

We are however asked what about such industrres
as are {ncapable of decentralintion and are yet necesyary
for the present civilisation. Gandhil's idea is chat such
industries must be publicly owned and publicly control
led. For the rest agriculture and industry must
complement and supplement each otber At in indostry
Gandhiji s against big prvately-owned business, so he s
against big zamindatis. That at present he does not
appaar to work againse big bunness and blg amindary
is du. to practical comslderations and to the method of
his struggle and reform  He does not want to introduce
any cloments of bitternest, cocrcion or wislenee  He
works by methodt of atyagraha by civil disobedience
1§ ac this stage he doxs not advise civil disobedience
agatnst big businsis and bt zamindans, it b beame
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belweves that when the polineal hindrunce of foreun
contrgl 13 remaved and the nation 1s free, it will be quite
ponsible 10 hiquidate big bunnen and big zamindans
without even n non wiolent struggle. Aseoding taxes
and death dunes can progresnvely bnng about the desired
end. When once the nation has power these things can
be done by means of legnlation without rousing any great
dmfedinumdchu batred. The recent land and debt
won duced by some Congress
Governments m  the provinces amply bear out thus
contention. But even after the ecqusttion of poldcal
power if vested interests stand o the way the weapon
of Satyagraha 13 always there to ba used. Civil resistance
for the redress of 1nternal wrongs ar the present mament
1 lkely to dotruct attention from the main antiy
inpernliz scruggle. It will be taken advantage of by
the third party to thwart our efforts for political freedom.
In whatever light therefors the present policy of Gandhifi
may sppear there should be no doubt that be wants che
national Life to be organised on the basis of decentralised
agniculture and industry  This decentralisatron does not
axclude co-operative enterprise 1n both the helds,

Gandhyji 1salso a believer in the family and 1n the
family morahty The mstitubon of the family implies
some private property This private property must
ot however be the fruit of explotation.  In Gandhiji's
scheme everybody must work and evenif he 1 an intd
lectual worker be must pecform some physical laboor 1f
not for bimself, then for the group

Gandhijls 1dea about decenrralied mdustry and
agrreulture 15 based upon his conception of the place of
matenal goods and comfortafor the higher Life, He belier
e1 that an amount of materml goods s necessary toa
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Tefincd, civilived and morallife  He has often mud that
be could carry spintuality to the masses only through
bread, through the capacity to satisfy better thesr
Physical needs. Thus though he belreves that there is
an intimate connection between matter and spint, he
feels that material possersions aro merely a means, never
an end {n themaelves. Up to a point they are necesmary
for the advancement of the individml, Any nordinate
beakering after them hinders rather than belps growth,
Their pursuit for mere sense-enjoyment is harmful. It
leads to insariable and evergroming desire, patsion, love
of power and oreomaton.  Demre and appetice afrer
certain well-defined Limits work for the slavery of the
individual. This enslavement clouds the memory and
warps judgmenr  Detre and appetite are then no more
the reactions of & bealthy phyucal life. Instesd they rule
the body in their own right. Thus the will of the 1o~
dividmal is enervared and hus personality lost  Gandbufi
therefore fully believes 1n the following words of the
Geets which are daily repested 1n the Ashram prayer
Aldp muging o the obfects of semse

comeeiteth am attachment for thes

from attachment ari cth devire

from desi ¢ anger comcth forth

From ange proceedeth deduwron

Srom delwsi  cowfwsed memory

Srom conf sed memary destemct ©  f reason

Jrom destruct 8 of ra n he perishes,
Therfor., for all bealthy socal life and proper soen)
equilibrium, not only th dire for bur the poswession
of materil goods must ba strictly rgulatel. Thisecan by
achievsd extermally by decentralised commerce and
industry and piychobopically by an education which,
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without despiing material goods, knows their himitation
in terms of the good life. Such an education places no
undue emphasis on material life and puts the first
things first.

This 13 as anti-thesls to the material concept of
irfe, 1n which no 1imit 1 put upon tha possession and the
enjoyment of material objects. The only limit imposed
1s the plxy-nm.l capaa:y of the individual., Another limit

d by and 13 that equal edvan
tages must be made avatlable to all. The materialist does
not distrust physcal life or the pleasures detived from
the possesnon and enjoyment of materal goods. The cry
ever is to level up and after the levelling up 18 achicved
to increase the goods to the fullest capacity that advancing
sclence makes available. The materialist sees no hindrance
to higher Life 1n the multiplicaton of goods and wants.
Increased wants are in fact made the measure of culture
and avilisation.

As the economic, 30 the soc1al orgamsation is to be
bumupoumn vh:lznct, truthand justice, What Gandhljj
1a and classless soctety based upon
co-operatve service. No vanety of physical labour is
conmdered as low of degrading. The humblest work must
be performed by the 1ndividual for himself, and if need be
for others. All work is honourable nay sacred. Every
conscrentiolis and honest worker is not merely worthy of
his wage but also worthy of respect. There 11 no huerarchy
of classes or castes based upon birth, wealth or profussion,
There must, howcver be co-operation and division of
labour according to natural and acquired capacities. That
this is Gandhins conception is proved by his andun-
touchabillty movement and his prescribing the lowest
wock, the work of scavenging for himself and his closest
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<ompamons. It isalso from this point of vsew that in

conferences and congresses a3 bear the tmpress of
Gandhiji the work of scavenging is assiygned to the highly
educated and generally to those who belong to the higher
caster,  If scavenging s honourable, all work, howerer
humble, is honourable.

In polincs the same principles apply The moeal!
sandards jn political relations are to be the same as n
other socia) relanons. There ar to bo no two sety of
morality one in the social and the other in the political
sphere. Good and gentlemanly conduct must be the ayme
in both the ficlds. In polirics too there must be scrupulons
regard for the means employed to achieve & particular end.
Means can never be justificd by ends  Means are as
1mportant as the ends. Sametimes they become even more
tmportant The law of the jungle shall no mote apply 1n
political dealings and relanions internslor external. Swch
a result can only be brought sbout when greed.

d and exploltation are d from
political Iife  Here too men may pot be used as mere
tooly Sucha of society ely rules out

the use of hate and violence 1n polinal relanons,

(iti) THE UNITY OF THE GANDHIAN Way

Gandji has bowever elaborsted no philosmophieal
spstem of life. Jagical and complete in 1sclf. Yer all
hit sccw-political plany and sctivities are organically
correlated and integrated They are bused, a3 we have
acen, upon certain fundamenal principles and o unfty
runs through them all. They can neither be cut off from
their baslc principles nor from cach other 1In the former
case they will be snapped from their living roots and
will witber away fn course of time. They will degenerate
into lfeless dead custom, At the ame time if the
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principles are accepted and the practical schemes of
reform rejected and no substitutes in the light of these
principles supplied, the principles will be reduced to
empty forma without any substance or content. Again
if the practical schemes are worked pwce meal and in
usolatron and there is netther coordination nor correls
tion. they wnll lack vitahity and the principle of growth.
Recently at a meetmng of the ALC C. 2 radical
polirician said that a distincton should be made between
the crecd and the programme of the Congress Accord
ing to lum there should be no censorahip abour the behef
in the creed, if the progrmmme s sccepted and worked.
Such a view dissocmtes the programme from the creed
and makes the creed not a hivng faith which must
raandest meelf {n the fdfe of the individual and the nation
but a mere form.  Such a view also betrays an utter lack
of knowledge of the histoncal evolution of the Congress
1n recent times and the place of Gandhiy and his ideclogy
mit. It makes of the Congrens » purely politieal organ:-
ation for the liberation of the country from forefgn
dammstwon. It deprives our movement of its compre-
henmve revolutionary chamacter It trunsforms the
struggle mio a war of independence, slthough non-
violent. It makes it revolutionary in the narrow and
not in the comprebemsive sense that the policy and the
programme are based upon a distmet ideology that sceks
to ctange the values of life and usher 1n & new epoch in
histoty  Such a view implies that the polstical slavery
of {ndia 13 an isolared phenomenon, unrelared or at best
oot fundamentally related to the life of the mation
Such was the view of the earhier congressmen. They
bad therefore made 1t a part of the constitution that

Sep. 1000,



Basia Education in Gandhif's Philosophy 95

Congress a3 an organisation did noc concern itself with
wocal reform. It was purely and excluuvely o political
organiution, In those days 1t was pomsible to combine
political redicalism with socual reactionarysm.  Many
w-called political extremists of the time were very
moderate or even reactionary in their socil outlook
On the other hand many political moderates were
radicals in social matters. Thu was dae to hfe being
divided mto water tight compartments. It was also due
to the fact that the political doctors had not propexly
dragnosed the real malady from which the country was
uffiring. It was not the mere accidental loss of political
liberty a3 may happen to any otherwise healthy natson
by a combination of adverse But 1t was
the enfeeblament of the Life spict of the nstion. I was
Dot mere political dependence but a moral spitual and
all round decadence  If therefore the nation was t be
naved, it could not be done merely by the transference of
political power however important that may be. What
ever the natore of the struggle, violent or non-violent,
It must be based upon some ideology some revaluation
of life values  Such a movement would be a spiritusl and
movement. Sach was the French Revoluton
and is the present Bolibevik Revolutson in contrast to
the ful for It from foregn
yoke in many modern countnies, like the Netherlands,
Amcrica, Ialy and others.  In the former case not only
politles but the entire life of the group ix affected snd
transformed and a new epoch begins.
It fa soch a spiritual revolution that Gandhip has
been trying o work through the Congress. As he works

through this organisation be bay often to sceept 1o
llmitations. He takes it as far as 1t origin and tustoric
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evolotion would allow But the effort always »
to make the Congress the vessel of this all round
transformation,

If such a change 11 to be effected the nation may not
accept the programme and reject the creed the two are
wntimately and organically connected. Neither may the
nation sccept one item of the programme and reyect
another at its sweet will. The different 1items are parts
of one organic whole. Often our polincians have
accepted the programme but sought to run eway from
the foll implications of the creed They have taken
refuge behmd the plea that the Congress has used the
words peaceful and legittmate and not non violent
and truthful asif peaceful means can ever be violent
and falsehood can ever be legitimate,

However here we are not concerned with what
portion of Gandhiji's 1dexs the Congress has accepted
but with what Gandiji s ideclogy stands for We are
considering hus philosophy of life, social and individual.
In that there can be no divorce between the creed and
the programme, as the programme 18 evolved out of the
creed. Often we are asked what place have the Charkha,
Khadi, Village industries, untouchability fn & revolution ?
Did not countries who had no such programmes attain
Tiberatton from foreign domination? It way not necessary
for the US.A. to give up slavery to dnve away the
British. Neither did the Netherlands give up the Black
trade to free themselves from Spain.  Why should theré
be removal of habflity and the cipation of
women? D:d not women in the past work under many
handicaps when natwnal liberty was echieved? De
they not still suffer from many disabilitles under demo-
cratic mational governments? These are logical
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arguments. However the struggle that seeks to remain
non-military and non violent and eschews untruth and
falsehood, may not have a double set of mocal valaes, one
for soclal and another for political iatercourse, It must
therefore first ssek to do justice before 1t can claim the
moral right to fight external injustice with weapons of
truth and non violence.

Truth and non violence ere not in Gandhiyl s scheme
mere teliglous forms or dogmas  They have to be woven
into the irfe and sctrvity of the natwn, They must be
mobilised, organised and disciplined if they aro to be
substhtutes for armed mught. The srmies of Satyagrahe
must be trained. They must learn habits of co-operation
1t order to non-coopetate effectively with cvil.  Military
strategy has its fields of tramung  These are wars of
aggrension, frontier raids and ar bombing, espionsge,
diplomacy bloff and bluster The trattung grounds Yor
the Satyagrahls sre the varous constructive and the
so-called reformist programmes of Gandhjt. If these
progrsmmes were not there and they did oot tzain the
Satyagrahis in disciphne, orfansation, command and
obedisnce, in short in all soctal and civic virtues, critics
may have some justification to consuder bon-violence a3
the principle of the vegemble kingdom. As it u
Satyagraha Is far more active and dymamic than the
prnciple that rules in the brute world and che jungle.
It is therefore that Gandhiji always 1nsists that non
violence is oot for the weak and the cowardly but for the
brave and the strong  For him itis the most active
force in life.

The basic prnciples therefore may not be separar~d
from the programme It is bowever pomible that

ke
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ptrnciples of truth and oo violence may wark as
effectively through other external programmes. Spiritual
principles cannot be confined to or canalised through one
set of external Institutions. It s qurte possible, thata
mind as great as or a grester than Gandhji o may embody
the prinaple in different institutions and schemes of
reform, Bot il more mutable merhods of canalning these
priocaples are discovered, suggested and worked out,
Gandhiyi's programmes of prachical work mus bold
the field,

Not only bave the uncnneal madea dutincdon
between the creed and the programmes but they have
often sgught artificially to dussociate the latter from each
other and accepted one programme and rejecred the
other Nay they have dinsected and divided the various
programmes snd accepted one part and rejected the other
Fog instance many polricel workers sccept Khads as the
national symbol and uniform some accept it wy symbolical
of sumplicity and identification with the maymes. They
Teject ity lications. They fail to und 3
that the emence of Khadt lies in Gandhijis conception
of cconomic self sufficiency for the villager {n two of his
prumary necessitics of life, food and clothing.  To fail to
understand  that Khadi n introduced as a mobmdhry
industry for the villager to remove hit forced idleness
and consequent unemployment, for good part of the year
is to min its sigrificance in the life of the nation, Take
awvay the batlc economic ides and Khadi will fail to be
the nation s uniform for long. Ic will fail to be Indias
symbot of identification with the masves, [rs place may be
taken up by the scytbe and the hammer or some such
symbols as are significant in theic own way The Charkia
ison our flag and khadi iyon our body as the natsoml
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uniform, becanse they have meaning and smignificance in
our nationl economy as conceived by Gandhiji
This aboat khadi. Removal of untouchability must
also be no mere polrtical weapon. It must be approached,
in the spirtt 1n which Gandhiyt wants it to be approached,
in non violence, truth and justice. If it is tackled merely
from the narrow political vlew pomnt, 1t may add onc
mare communal problem to the many that slready
disgrace the land. It 1 therefore that Gandhift lays as
much stres upon temple entry and the interml reform
of the Harijans s3 on the removal of their economic and
political disabilitses.
Again the Hindo-Muolim questton has to be
hed not as the pol wonld have us do 1n
terms of percentages and quotas, nor even merely m terms
of mass contact measured by the number of Muoslim
primary members on the Congress register good as that m.
Many of the Mussalmany whom we draw 1n the Congress
lose theie caste, bowever religious and learned they may
be. The mass contact that Gandhiyi wants, 15 to be ovolved
by daily and hourly service rendered by the members
of the majority community to the members of the mino.
Ity community 1n truth and justxce, and not in a2 political
bargaining spirt.  There are decp-seated and histoneal
causes for distrust -ndl;:mimn- Mbyw be
removed by porcentages and paces nor even by enrolment
23 Congress members. If the Mossalmans are invited to
join tha Congress only through the door of membership,
before their doubts and suspicions are
removed, they my in course of time become a problem
there, which be worsa than their being & problem
outside the organkanion. Gandhij's approach to the
problem therefore appears o be the only sane approach
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today and he derives it from his baslc principles of non
violence and truth,

Then there are the problems of the kimans and the
induostrial labourers. These may not be approached in
the spirtt of class-hatred snd class-war  When we
propose to solve even the greatest conflict of foreign
rule with weapons of non violence and truth, how can
we seck to solve our internal conflicts with any other
weapons? If we attempt to solve them by violence we
shall merely be playing into hands of the foreigner
economically and politically It is belteved that foreign
inflnence and intervention are at the root of the terrible
prolongation of the civil war 1n Spain.®* Here the foreign
influence 1n the shape of Brtish Impermlism is much
mote entrenched than 13 the case with Spain  The
foreigner can therefore very effectively exploit our class
conflicts and pamions. The resultant chaos will be a
hundred trmes more terrible and disastrous than 1o Spain
It 18 strange that any sensible patriot or lover of humanity
should talk 1n such terms today  But the tragedy is that
some 1dealists are 30 much obsessed with their theories
and are so 1mpatient, that they count the cost in human
musery and suffering as Little as did the pious Fathers of
the Christran Church in Medmeval times, when they
burnt at the stake witches, beretics and sometimes even
undoubted saints belonging to therr own fraternity The
present counterparts of these priests believe that they
are mving the soul of h from explottath
capitalism and imperialism, which after all are more
destructive than any carnage that may result from
restoring the balance, They therefore think thatit 1
cowardly to count the cost in humsn woe and suffening

1538
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even if it Le of those whom they with to save. Who
can argue againgt such Divine Wmath? [ adsvocaten
are often enough as pure in motive and as boly a3 wero
the Church Fathert. Verily the way to bell 1 paved
with good intentions. Even sa, one may be induced to
be more modest about human judgement angd consequently
less 1nclined to violence After all if ones jodgment
happens to be wrong and if one 13 non violent one only
injures oneself

So far then, as Gandhiyt s scheme of life and reforms
is concerncd, the question of the kisans and the industrial
labourers must also be tackled by metbods evolved from
his baglc principles of pon-viclence, truth and justice.
For India, smituated as &+ b today thisu also the most
practical and factoal approach

Thus we have shown, that not only 13 there intimate
relation between the creed and the programmes but the
programmes are organically inter related end inter
connected. Nay the sepamste wems of the programme
are a unity in themsclves, They cannot be dissected or
sub-divided acbitrarily and one part sccepted and the
other part rejected. The programmes ate to be acoepted
in their inter relation and sre pot to be cut off from their
To0ts in the basic principles of the creed.

This uniy in principle, and the unky that rom
through his concrete schemes and  plans, makes
Gandhifi s programme a single whole. It makesofits
complete system of phﬂmophy with 1ts distinet deolau
This jdeol i revol y in fo ¢ch
dynamic and revolutionary element is ofren ml.ncdb,
superficral hostile eritics, who are deceived by thecreed
of non-violence  Vialence is not of the essence ofa
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revolution.  What 15 of the essenco 19 the new ser of
valoes based upon some principles of life, what the
spintuahist would call the eternal veritres of ife  The
word etermal, to the modern mind, may sound unsclentific.
But even the saentific socalists, the Marxists snd the
Bolshevisty though they may deny the eterpal charscter
of non-violence, may not deny that the principles of cruth
and justice, embodied 10 whatever changing forms and
\nszitutiony, are eternal princsples and ace at the bass of
all socml iptercourse a3 we know it among humans
on this planer.

Given the principles the programme what is further
necesmary for o muccenful revolution is « dymamic
pernn;hty whlch, ws it were, 1 the embodiment of the

Rev are Dot lshed by the
dmu of counting votea por by front popuiaris but by
forging strught ahesd under determined leadership
which counts no cost a1 too great 1n the service of the
deal. The fundamental principles with theic programmes
and personality bang gven, the theoretical success of
2 revolutton is swsured. Practical succes will depend
upon the combinanon of « hundred and one favourable

and even aceid and the proper utilira
dnnofop'pomxmdu that may not repeat themselves

Gandbufs sacheme oflfe lecks nestherbasic principles
nor & progmmme, nor again the hving dynamic
personality It s perhaps therefore that however
wnpractical and out of tune with the rimes some of his
schemes may appear they have s stmange vitaliy
Revolonons after all are not based upon crude so-called
facts and reality The reality thet revolutions take
aceount of, 18 not mere phywical external reality Tobe
eflectrvely real it must 1nctude 40d embrace imagination,
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enthusiaom  faith, foresight and many other prychical
nd morel realitles, For instance what would remaw of
the Bolshevik revolution i the reality contemplated by
Lerun snd his followers lacked imagination, fervoar
enthuslasm, faith and foresight ?

Gandhnfi's is therefore & ! revol v
Philosophy based upon facts and reality No part hangs
loose. It is due to thms that in spite of im wantofa
theoretical system it atteacts people fired with misstonary
—tal and enthusissm, and those whom grusp of realuy
includes & bright and burning faich and an indomitable
will, It is thi espect that the Indun liberal and the
wenlist fail to grasp The latter is surprmed et the
vitality that Gandhiji's philosophy mansfests and the hold
1t hay upon the masses.  Even his apparent want of logic
succeeds Why because Gandhyi 13 ever ready to saen
fice consistency and forma! lofic 1n favour of dynamic
and revolotionary logle, The man who ance declared
that it was a sin to £0 to the councils, not only advocated
council entry but mcceptance of office. What strange
i ¥ bt what ht and grasp of the real
and the faictual!  And how quick ho is]  As scon as the
ministrics ar installed in their places he 1 ready with
his schemes, complete prohibition in three years a brand
new scheme of education.  The radicals were not ready
with any schemes of their own.  They bhad therefore o
fall ;o line, whatever their views, about prohfbition
and education.

Let the radicals and socialives therefore once for
all rcalise that it §s not anclent worn-out wisdom that
they have to appose, nor 1# it socrl and polrtical reactian,
not again i3 1t liberal diletrantiym and decadence. What
they hare to oppose is a revolution, a living and wort
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fasth, of which Gandhyi is the embodiment. Let them
also know that they canpot at their sweet will cut off
ttems of the programme and graft them on to other
ideologiecs  They cannot have an ounce of non violence
and dilute 1t with a bucketful of Bolshevsm Such s
procedure will not work, It will fail They cannot, for
mmstance, talk of non violence and encoursge peasant
agiretion and industrial stnfe of the Western type, on
the spacious plea that strife already emsts and 1t 13 not
of their creatton.  If they really believe in non violence,
even as a policy they will bave to work 1t out faithfully

fh d by other ideol which cannot fit in with
non violence. They will have to find poimnts of contact
between caprtal and labour peasant and landlord, and
exhsust all possibiliies of peaceful settlement before
they can advocate even a non violent struggle. They
cannot have Gandhiji s prnincples and tack them on to
Marxum. The socullsts may not know 1t, but their
edvocscy of non violence, always tounds hollow s if
taken up for convenlence. Often enough 1n private
conv jon and public ¢3 they arc betrayed 1nto
sdvocating or excusing violence. After all every smane
politiclan edmits that for Indiz today the question of
wiolence has only a theoretical importance. Why does
1t then crop op every now and then 10 their private and
public utterances? Because non violence does not fit In
with the rest of thewr 1deology Even though they wear
khadi to make themselves politically respectable, khadt
sits Joose on them.  They may pot talk of village indus-
tries. They can npever be enthusiastic about these
They may for want of a device of their own accepr Bauc
Education but they will so mutilate 1t that It will not
work, Let them know that such opportunist conformity
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will not strengthen their own ideology or programme
but will be demaralising, of not for the leaders, surely for
the rank and file Let them also realse that in the
warld today there are two dmtinct ideclogies and two
revolutionary principles, the one adoveated by Gandhijt
and the other derived from Marx and worked out by the
Bolshevists, These two ideclogies are separated by an
unbrdgeable gulf. They sre bused upon dumetnically
oppouite morulities and philosophses of Lfe. What 13
§00d In the one 13 not 30 1n the other  What is prase
worthy i1n the one is blameworthy in the other Gandhip
is & force of progress and pesce in the world according
toone view According to the other he etands cons-
clously or uticonsciously for rencrion and exploitation of
the underdog. He s the friend of the bourgeois. the
capitalists, the zamindar and the Indun princes. It
uuleummiu:be difference. It does no good to any
d d the full 1 of ench
Ot.hcnpb.llolophy It s sll right to talk of uniry and
Jront populaire Bat 1f a dynamic programme. a revolo-
thon of the one sort or the other bas got to he carried
out k cannot bc done by divided counsels, dn[fcnnr.
| loyal and loose

Tbnnlctmrymnhw upto his fach Lc:m
party work out 1ty own programme. If there 15 conflict
it 18 inevitable and unavordable. After all if one party
ts pledged to non-violence, we may not witbess the
internccine war that raged some ume back 1in Cluna and
that ragey and tears Spain tolay  Non swolence has
evolved a peculiar strategy to meet such siruatwons
They were met successfully 1o the pasz. They can be
smilarly met today without a civil war  Therefor there

1188
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13 no great danger 1f one ideology 11 sllowed to try its
hand at national regeceration unhampered. After all
the arm of Gandhij1 and the Marxists 15 the same, namely
freedom from exploitatton of all sorta, The difference
arises 1o the means and che pricaples of 1fe that the
two hold by If there 13 conflict let that be 2 friendly
rivalry  Bue chen such nivalry can only de based upon
truth and non violence Can the Marxists sccept the
pecemsary change in ther faith? If they can, they may
pot after all find much difference between themselves
and Gandbin They will not only understand and
apprecuate his programms better but will fall in hine
with his plany and thus help to introduce in India, a
socraltsm that 15 wedded to principles of truth and non
violence, which afrer all appear to be more in keeping
with the geafus of the Indan people then cooflict war
and vmolence Non vwlence and truth are also the
greatest need of humanity today

%0 we have seen that Gandhiis philosophy 13 based
upon certain principles  In the Light of these Pnnapla
be has evolred a comprek ve and
gramme of fight and constructive work for the :uidmoc
of the indreidusl and the natron. The principles and
programmes arc orgarcally connected. They form onc
whole, They necd from the 1ndividual and the nation
a particular character In the light of this character is
concerved the new system of education  Beginning with
rruth and pon violence 1n polrtical life Gandhijt has
evolved hus schemes of Chrakba and khadl, removal of
untouchability Hindu Muslim onity emancipation of
women, ( not 1o the Western sense on the bany of equal
opportunities for the enpyment of physical life, but equal
opporrunittes for social service and individual advance
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through it ), the revival and the introduction of pew
villege industries. From these be has proceeded oo
tus new scheme of education. Edocation has come [oe,
Naturally for educapon must follow practice. By fy
there for the make of all that has precedad, for the 115e
of the entire scheme of life Ifb"JPm:th,,ft
child for the place he will occupy in the e f1 48,
jyust and momal society free from all expleses woy [y gy
for the formation of his character fnche L5~ cf 7,
requirements of such a society I“”L““v“lxrm(,{
Gandhiji's socio-political elifice
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